MISSOURI DEPARTMENT OF ELEMENTARY AND SECONDARY EDUCATION
FEDERAL DISCRETIONARY GRANTS SECTION

PO BOX 480, JEFFERSON CITY, MO 65102-0480

READING FIRST APPLICATION

Project Dates April 1, 2004 to June 30, 2005

DIRECTIONS

Mail the completed form by the postmark deadline of March 1, 2004 to: Federal Discretionary Grants, Missouri Department of Elementary and Secondary Education, PO Box 480, Jefferson City, MO
65102-0480

Questions, contact Federal Discretionary Grants: Ph: (573) 526-3232; Fax: (573) 526-6698; or e-mail to: webreplyimpridg@dese.mo.gov; Visit DESE’s website at: dese.mo.gov
SECTION | - FOR DESE USE ONLY
SIGNATURE OF DESE AUTHORIZED REPRESENATIVE

SECTION Il - TOTAL BUDGET

PROGRAM 6100: 6200: 6300: 6400: Indirect Cost 6500:
Salaries Employee Benefits Purchased Materials/ SUBTOTAL Rate % Capital
Services Supplies (optional) Outlay TOTAL

$0.00
SECTION Il - DISTRICT AND PROGRAM INFORMATION

DISTRICT/APPLICANT NAME COUNTY-DISTRICT CODE

East Carter R-1l School District 018-047

NAME AND TITLE OF THE BOARD AUTHORIZED REPRESENTATIVE BUILDING CODE

Tim Hager, Superintendent 4020

E-MAIL ADDRESS TELEPHONE NUMBER FAX NUMBER

thager@mail.ecarter.k12.mo.us (573) 322-5625 (573) 322-8586

NAME OF READING FIRST GRANT CONTACT BUILDING CODE

JoAnn Thurman 4020

E-MAIL ADDRESS TELEPHONE NUMBER FAX NUMBER
doodah@semo.net or vyh005@mail.connect.more.net (573) 322-5560 (573) 322-8586

% OF STUDENTS BELOW THE POVERTY LINE ARE THERE AT LEAST 6,500 STUDENTS SERVED FROM EMPOWERMENT ZONE ENTERPRISE COMMUNITY ARE THERE ANY BUILDINGS IN YOUR DISTRICT TARGETED

AS REPORTED IN THE U.S. CENSUS FAMILIES LIVING BELOW THE POVERTY LINE? FOR SCHOOL IMPROVEMENT UNDER TITLE I?

2777 o1 28.07 o3 @Yes I:lNo | Ives [Ono | L Ives [Ono DYGS @NO

SECTION IV - ASSURANCES AND CERTIFICATION

The applicant assures the Department of Elementary and Secondary Education (DESE) that it shall:
1. receive and expend the funds in a manner that is consistent with the intent of the approved application;
2. keep such records for a period of three years and provide such information as may be necessary for fiscal and program auditing and for program evaluation, and provide DESE any
information that it may need to carry out its responsibilities under the program;
3. adhere to the requirements of applicable federal statutes and regulations, state rules governing the programs, and all other applicable statutes, including Title VI of the Civil Rights Act of
1964; Section 504 of the Rehabilitation Act of 1973; Title VIII of the Education Amendments of 1972; Gun-Free Schools Certification; and Drug-Free Workplace Requirements. The
applicant further certifies that people involved in these projects will meet debarment and suspension qualifications described in 34CFR Part 85 and lobbying restrictions described in 34CFR
Part 82.
The board-authorized representative fully understands the assurances and the responsibility for compliance placed upon the applicant by the assurances. The applicant will refund directly to DESE the
amount of any funds made available to the applicant that may be determined by the Department or an auditor representing the Department to have been misspent or otherwise misapplied.
SIGNATURE OF BOARD AUTHORIZED REPRESENTATIVE DATE
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SECTION V - PROGRAM GOAL AND OBJECTIVES

PROGRAM GOAL All students will read at grade level or above by the end of third grade.

PROGRAM OBJECTIVE #1 | Year 1. By the end of the 2004-2005 school year there will be at least a 10% increase in the number of 3rd grade students scoring
(Must be Related to proficient or above on the MAP exam.
Student Learning)

PROGRAM OBJECTIVE #2 | By the end of the 2004-2005 school year there will be a10% or greater increase in the number of K-2 students scoring at grade level

(Must be Related to or better in reading on the Terra Nova exam.
Student Learning)

PROGRAM OBJECTIVE #3
(Must be Related to
Professional Development)

By the end of the 2004-2005 school year 100% of the K-3 classroom teachers will receive training in incorporating SBRR strategies
into the core reading program by using differentiated instruction as evidenced by frequent Classroom Walkthroughs.

PROGRAM OBJECTIVE #4

PROGRAM OBJECTIVE #5
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~ SECTION VI - DISTRICT AND BUILDINGS TO BE SERVED 7

SECTION VI A. — Scoring Guide

15 points possible

Exceeds Standards additional 3-1 points

Standards 12-4 points

Does Not Meet Standards 0 points

o Data indicates that all the buildings to be served have
at least 50% of the students in the bottom two levels of
the MAP, Communication Arts for 3 grade

¢ All buildings to be served have greater than 10% of the
students on Free and Reduced lunch

e Proposal contains a profile of each school to be
funded. It includes significant additional demographic
information to further substantiate need

¢ Proposal describes how eligible schools demonstrate
readiness and capacity to make needed changes. e.g.
staff support, stability issues

e Composite staff buy-in is 100%

o All teachers are appropriately certified

o Data indicates that a majority (50% or more) of the
buildings to be served have at least 30-49% of
students in the bottom two levels of the MAP,
Communication Arts for 3™ grade

e The single attendance area is identified for
improvement or for multi attendance areas, the data
indicates 1 or more schools in the LEA are identified
for improvement

¢ A majority (50% or more) of the buildings to be served
all have at least 15% of their students on Free and
Reduced lunch

e The application contains a profile of each school to be
funded that includes significant additional demographic
information to further substantiate need

o Composite staff buy-in is at least 80%

o 95% of teachers are appropriately certified

¢ Data indicates that all of the buildings to be served have
0-29% of the students in the bottom two levels of the
MAP, Communication Arts for 3 grade

¢ No single attendance areas were identified for
improvement. Multi attendance area data indicates no
schools in the LEA are identified for improvement

¢ A majority (50% or more) of the buildings to be served
have less than 15% of students on Free and Reduced
lunch

e The application contains a profile of each school to be
funded that includes little additional demographic
information to further substantiate need

e Composite staff buy-in is less than 80%

e Less than 95% of teachers appropriately certified

SECTION VI B. — DISTRICTS AND BUILDINGS TO BE SERVED NARRATIVE

The narrative for this section will address the standards as listed.

3rd Grade CA Arts MAP trends for East Carter Elementary
1999-2003, four out of the five years there has been an increasing trend in the
percent of students scoring proficient or better on the 3rd grade CA MAP exam.

Non special ed
Reading

The East Carter County Elementary is the only elementary building on the this K-12 campus. This building is not scheduled for school improvement.
Concerns: Adequate Yearly Progress percents required for 2004 in CA is 20.4% East Carter County should be able to reach this goal, but in 2005 CA AYP
jumps to 38.8%. By 2008 CA AYP will be 59.2% if there are no changes in No Child Left Behind. Clearly, these are formidable challenges for East Carter.

Baseline Terra Nova Data 2003

Kindergarten 1 2
83.3 79.3 53.0

1999-2003, more than one-fourth of the 3rd grade CA MAP students have Rdg Grade Mean Eq 1.6 2.7 31
scored in the bottom two categories. Vocabular 76.0 59.7
1999 2000 2001 2002 2003 Reading Cmpst 77.0 56.0
21.3 30.2 37.9 14.6 31 Proficient or Advanced Language 82.7 79.5 56.0
44.3 27 28.8 354 29.3 Step 1 or Progressing Lang Mech 61.4

Lang Cmpst 61.8

The East Carter Elementary staff is fully certified 100% with a Reading First buy-in of 100%. The student mobility rate is around 35%. Many students move in and
out of surrounding school districts throughout the school year.

Overview of past district initiatives: in the 1st cycle of MSIP in 1996 East Carter received a concern that 4th grade reading (MMAT data) showed a declining trend
from 1992-1995. To overcome the challenge several grant projects were written and successfully implemented to change the K-4 reading program. They were:
1) Literacy Project—a 3 year project funded through the Leadership Academy Professional Development grants whose purpose was to change the way reading
was taught at East Carter. The components included:
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SECTION VI B. — DISTRICTS AND BUILDINGS TO BE SERVED NARRATIVE (CONTINUED)

The narrative for this section will address the standards as listed.

a) retraining the staff in literacy instruction targeting the lowest achieving 1st and 2nd grade readers through extensive content-intensive staff development with
an opportunity for collaboration. The goal was to bring 85% of these lowest readers up to average level reading by the end of the 1st grade. RESULTS: One
full-time Reading Recovery (RR) teacher was in place and the three 1st grade teachers were all trained in Reading Recovery. Supportive Reading classes which
taught the basics of Reading Recovery to other K-3 teachers was also offered locally and for credit several times. Teachers, for the first time in our district, had
the opportunity to have monthly grade level collaboration meetings.

b) a parent/community component—evening activities in literacy with take-home packets was begun for the elementary; volunteers were solicited to listen to
children read. RESULTS: The evening parent program offered many fine programs for the K-6 parents. As long as the district offered a field trip for attendance
at the end of the school year there was a fair-to-good amount of participation. But as soon as the district could no longer offer a field trip to culminate the activities
parent participation fell off. The Reading Recovery teacher maintains parent involvement in that program. The volunteer program was not well received. Only a
few parents were consistently commited to this program.

2) GOALS 2000—This program began in 1998 and continued through 2001. The major focus was again raising the reading for elementary. This program
implemented Accelerated Reader as a support program for grades K-11. In addition the district focused on expanding the literacy parent involvement program to
include other MAP subject areas. Story tellers were brought in & other reading activities were made available to parents to help them assist in teaching reading.
3) Comprehensive School Reform (CSR)—the elementary school recognized the need for alignment and other major instructional changes and so adopted the
Accelerated Schools model for school reform. This model started an inquiry/problem solving committee approach involving parents, teachers, community, school
board, students, and other school staff to identify problems and change them. It was the first time the elementary school worked as a unit on academic as well as
cultural challenges facing the school. A visigraph was bought to help identify functional vision problems that effected reading. This was a 3 year project and the
state provided additional funds for the 7-12 program to also participate in this school reform. RESULTS: the school district was able to go through the 2nd cycle
of MSIP with distinction in performance. The elementary PreK-K program has plans to participate in a functional vision program designed to teach students
developmental skills essential to successful reading. This program is being managed through an optometrist in Springfield. Statistical validation for this program
is being gathered.

4) Technology Literacy Challenge Grants (two grants of two year cycles) — the major focus of these grants was to integrate technology into the elementary
instructional programs. Such activities as multicultural and book fairs were started. The last grant focused on the weakest performing areas of the MAP and the
technology resource library was built around these instructional gaps. RESULTS: the elementary was fully equipped with internet access computers and
teachers received extensive training in its usage in the classroom.

5) Federal Grants, such as, Titles 1 — 6b. These entitlements have been used by the district to enhance and extend the curriculum and instructional programs to
focus on achieving proficiency on the MAP exams. In 2003-04 a 3rd grade instructional technology program was begun with Title 6b money. One computer for
every two students, SmartBoards, and other technology based instructional equipment have been provided for each classroom. Teachers have been trained in
graphing and mapping techniques to aid CA instruction through the use of Inspiration software.

6) The district has an extensive special education and Title | program which paid for Reading Mastery to be a supplemental program in the Kindergarten. There is
also an Early Childhood Special Education program doing interventions for children identified at-risk in preschool.

7) A pilot for identifying Functional Vision problems in PreK and K has begun with Dr. Pierce, a Springfield optometrist, who has exciting statistical results from a
similar pilot at Blue Eye School District. This program focuses on all children learning basic developmental skills prerequisite to reading. The District has several
more years in this project.

How the district has gotten into the position of needing Reading First? The principal as instructional leader is a key person in the academic success of
school. East Carter has been experiencing many administrative changes over the past five years. There have been three different superintendents and two
different elementary principals. This change in administration has caused some of the continuity within programs to be weakened as the new administrators just
were not familiar enough with the way the programs worked. There have also been a number of retirements on the teaching staff with shifting of teachers to
different grade levels while adding beginning inexperienced teachers. There has been little continuity in the CA program. The old core CA series was very
outdated--more than 10 years, and the most recent adoption was introduced in 2002-03. The 2nd year of this adoption the District is hoping for significant jumps
in achievement testing for CA. However, not all components of the new core program--Scott Foresman Reading--have been purchased; also, inadequate
professional development for the SF Reading 2002 program has been provided to the elementary staff.
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SECTION VI C. — SCHOOL PROFILE (ONE PAGE PER BUILDING) Include a profile of each building to be funded that details significant additional demographic information to further substantiate need.

COUNTY-DISTRICT CODE BUILDING CODE BUILDING NAME

018-047 4020 East Carter County R-ll Elementary

The 21st century has not changed the poverty picture a whole lot for the East Carter County R-1l1 School District, a K-12 district on one campus. The 2000
Missouri Census Data reported that the per capita income of the East Carter Co. School District is $13,381. The 2000 average annual wage/salary in Missouri
was $32,525, for Carter County it is $19,072. 70.4% of the children in Carter County are enrolled in MC+/Medicaid. 7.8% of District residents fall below the 50%
of poverty level. 50.1% of District families and non-family households fall below the poverty level. KIDS COUNT 2003 reports that while child poverty has
decreased in Missouri in the 1990s by 2.4%, it has incresed by 1.7% in Carter County. There has been a 281% increase in the number of child abuse and
neglected children cases in Carter County; compared to a 97.8% increase statewide. Over the same time period (1998-2002) the number of children in Carter
County decreased by 9.8%. By 2002, there are no reported limited English proficiency and 0.98% minority children reported in the District. The Bureau of
Economic Analysis reports the earnings of persons employed in Carter County dropped by 2.6% from 2000 to 2001. One out of three of the District residents over
25 have no high school diploma, another one out of three have only a high school diploma. Poverty is a major component of illiteracy, an educational challenge
the School District has been struggling to overcome for many years. Four of the last five years the Elementary Free and Reduced Lunch Rate has been above
75%. In 2003 the FRL rate was 76%.

The District is highly dependent on federal (16.8%) and state (57.8%) revenue. Due to the economic situation in this Ozark rural county of 5,888 people, the
District has a very limited reserve balance. Large percentages of the land in the District are owned by the State or Federal Governments. Recovery of fair tax
revenues from such tracts is not always consistent or reflective of the land potential. Federal Impact Aid money from these lands has only recently begun to be
restored, after years of depletion. The total East Carter R-2 assessed valuation is $17,497,827. Since State Basic Formula proration factor has been reduced,
East Carter has cut certified staff for each of the past three years. The budget deficit being projected for 2004-05 could range from $50,882 (.86 proration factor) to
$399,116--almost 10% district total revenue. (.75 proration factor). The District reserves cannot take a fourth year of deficit spending without making more faculty
cuts. The projection for the 2004-2005 school year includes reducing the teaching staff by more than 10%, most of which have to be made on the elementary
level since a greater proportion of the enroliment is now in the junior and senior high school.

The elementary building is over 65 years old and there has been one major repair after another in the past five years--roof, complete electrical rewiring,
sewage problems, oven problems in the cafeteria, gas line leaks, heating and cooling repairs. Since the building is so old the repair expenses are significant and
have drained the financial reserves of the District. The District has had to forego buying new buses. In addition to these repairs there has been the necessity of
upgrading all ADA requirements for the building--again, adding ramps, renovating bathroom facilities, etc., can be very costly. In the spring of 2002 a devastating
tornado tore through the school district and wiped out several businesses. This reduced tax revenues for a period of time. All of these things have impacted the
financial reserves of the District.

This financial situation for the School District has effected the instructional program. The District is no longer able to offer the elementary staff monthly
collaboration meetings during school time, and the effect a half-day workshop for teacher training has on the attendance has caused the District to reevaluate how
staff training is delivered. Every place the District is losing money is being carefully assessed. Some things cannot be changed, but the things which can be
changed are being carefully monitored. Bus routes have been eliminated; as a result, some children are on the bus for over 3 hours per day. This factor can also
figure into the alertness and receptivity of children to instruction.  Prospects of keeping copyright editions current or new textbook adoptions are on hold until
further funding sources can be located. In short the East Carter County R-1I School District is in the midst of a major financial crisis such has not been seen in at
least three decades. But in the midst of this financial crisis there is a strong commitment to maintain an excellent instructional program for our students!
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SECTION VI D. — BUILDING DATA TABLE

BUILDING | BUILDING NAME BUILDING CONTACT BUILDING CONTACT PHONE BUILDING CONTACT E-MAIL

CODE

4020 East Carter Co. R-1l Elementary Carol Pridy (573) 322-5325 cpridy@mail.ecarter.k12.mo.us
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SECTION VI D. — BUILDING DATA TABLE (CONTINUED)

BUILDING | % MAP BUILDING ENROLLMENT | FREE & REDUCED % OF STAFF BUY-IN % OF STAFF NUMBER OF TEACHERS
CODE LUNCH CERTIFICATION
K-3 SE LEP
4020 31% prof all stu K-6 405 (K-3 221 K-6 76% 100% 100% 12.00 3 0.00
Title 1 25% prof
IEP 0% prof
FRL 25.6% prof
no ethnic subgro
TOTAL | 1500 |3.00 0.00
MO500-2426 7




SECTION VI E. — INTRODUCTION - LIMITED TO SPACE PROVIDED

With the program changes made since the 1st cycle of MSIP, East Carter has been able to increase the number of 3rd graders scoring proficient in CA in 2003
to 31%. In spite of these improvements a common complaint persists among the K-3 staff that the same students that are on the honor role for the K-2 CA
program are needing special education by the 3rd grade. Children that can read well enough in the kindergarten to perform in front of the school board are
requiring intervention by the 3rd grade. It is a particularly difficult problem since no one really knew what each grade level was doing for instruction and no
professional on the faculty really knew how to bring those programs into alignment with scientifically based research methods, a core program, supplements, or
DESE grade level expectations. Neither was there evidence of a consistent progress monitoring assessment program throughout the grade levels that would
produce followup as a result of the data. Reading First has now provided this elementary school with the research-based framework to align the K-3 CA
instructional program which should increase the number of proficient readers in the district.

A team of administrators and teachers attended the DESE introductory sessions for the Reading First grant. This team began dialoguing with the K-3 staff
upon returning back to the school district. The teaching staff has been involved in several school change initiatives as listed in Section VIB so before we chose to
launch into this effort the team wanted to be sure that the staff would buy-in. The superintendent was immediately in favor of pursuing the CA alignment. He has
backed innovative instructional change--especially with the eMINTS program, since he came from a district where the eMINTS program had a dramatic effect on
elementary MAP scores. He is very committed to all children being proficient readers. The principal, the district-level project director, and the special education/
Federal Programs director all had repeated meetings discussing every perceived ramification of the Reading First program for our district. The superintendent said
he was willing to speak to each grade level about the importance of the Reading First grant. Such administrative backing has led 100% of the East Carter County
Elementary K-3 staff to buy-in to the three major goals of Reading First : every child proficient in reading, no gaps between all students whether minority, ESL, or
children with disabilities; fewer special education referrals because of reading deficiencies. he planning for this grant has involved repeated committee and
subcommittee meetings over at least six weeks.

Some important background effecting East Carter follows: as part of the Comprehensive School Reform Grant (CSR--1999-2002), the elem. school created a
committee to study CA MAP results. In 2001-02, the committee determined the need for a more up to date core reading program. After many months of review,
the K-6 program adopted Scott Foresman Reading 2002. The District was financially limited from doing a full adoption; there were major components of the series
that were never purchased. Further, professional development to support the use of the series was begun but never completed. During this time there was also a
change in the elementary principal and superintendent. The curriculum director went to half time. Some of the consistency essential for successful reform efforts
and curriculum modification was lost. 2003-04 is the second year for the new principal and superintendent who are now much more fully aware of some of the
problems facing the school.

The Elementary has formed a Reading First Steering Committee (ECRFSC) composed of the principal, the district-level project director, the special education/
Federal Programs director, the counselor, the most likely candidiate for literacy coach, lead teachers from K-3, and the K-3 special education staff. When
necessary, this committee also includes the computer lab technician and librarian. The superintendent has also come to some of the meetings and has given his
total support to this project. The committee conducted an survey of every component of the K-3 CA instructional program for all children. As a result, it is the first
time that the full spectrum of CA instruction has been overviewed. Definite inconsistencies were revealed, such as, not having essential components for using the
Scott Foresman Reading. It was felt, however, that the K-3 staff, in general, is very pleased with this series and has decided not to change to another publisher as
this is only the second year in the 2002 copyright edition. Using the Consumer's Guide evaluation tool, grade level teachers have spent hours reviewing the Scott
Foresman 2004 and are unanimous in wanting to use it for the core K-3 program. Through this evaluation process It was also learned that the special education
staff had not even seen the Scott Foresman materials and did not really know what the classroom teachers were doing. There have been at least 9 hours of
meetings with the special education staff on Reading First and they are now on board and very excited about the prospect of having the same materials as the
classroom teachers and participating in the Reading First Grant. There are no ESL students in the District at this time. The ECRFSC is so excited about the
direction Reading First is leading the K-3 program, the committee has committed to do a scientifically based reading research (SBRR) alignment around the five
essential components of reading using the core program; and, integrating differentiated instructional strategies to better serve diverse needs of students--even if
this district is not selected to receive a grant! However, the reality of pursuing this alignment process as efficiently is highly doubtful since East Carter is facing a
severe financial crisis based on the state funding cutbacks. This financial crisis has also effected the Free Textbook money from the state and the likelihood of
being able to buy all the missing components of the core program and properly train all the staff would be next to impossible. The District has a true financial need
for the Reading First Grant. The economic crisis effecting the schools is Missouri is heavily impacting this District.
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SECTION VII - INSTRUCTIONAL ASSESSMENT

SECTION VIl A. - SCORING GUIDE 10 POINTS POSSIBLE
Exceeds Standards additional 2-1 points Standards 8-3 points Does Not Meet Standards 0 points
e Proposal provides the schedule and details for e Proposal describes the selection and administration of e Proposal inadequately demonstrates use of valid and
assessment administration rigorous screening, diagnostic, progress monitoring reliable classroom based screening and diagnostic
and outcomes based instructional reading assessments that are aligned with the instructional
assessments program

e Proposal provides evidence of the proven validity and
reliability of the selected assessments

e Proposal describes alignment of the assessments with
the instructional programs of the selected schools

o Proposal describes how information from assessments
will be used to make instructional decisions and to plan
appropriate interventions for K-3 students

SECTION VII B. — INSTRUCTIONAL ASSESSMENT NARRATIVE
The narrative for this section will address the standards as listed.

The Comprehensive School Improvement (CSIP) plan of the East Carter R-11 School District is in its 6th edition. From the 1st edition one of the objectives has
been to improve the number of students scoring proficient or better on the state assessment examination--the MAP. In addition, a separate goal of all K-8 reading
students scoring proficienct was established along with strategies and action steps. East Carter teachers have been writing and rewriting curriculum to line up with
the Show-Me Standards and the newly released Grade Level Expectations (GLE). The GLE direct all teachers 1) to develop and apply skills and strategies to the
reading process; and , 2 & 3) to develop and apply skills and strategies to comprehend, analyze and evaluate fiction and nonfiction, poetry, and drama from a
variety of cultures and times. The GLE objectives contain the SBRR five components: 1.B Phonemic Awareness, 1.C Phonics, 1.D Fluency, 1.E vocabulary, and
1.F and the remaining areas of strands 2 and 3 above all fall into aspects of comprehension. However, the GLE alone are not explicit and systematic enough to
successfully deliver reading proficiency for all readers. East Carter teachers recognized this and are now in the second year using Scott Foresman Reading 2002
as their systematic and explicit reading instruction program. Previous to this adoption, the core program was very old and it was difficult to get replacements for the
missing components.

When Reading First challenged the East Carter elementary staff to examine and evaluate the Scott Foresman core program teachers were generally very
satisfied that this program was fitting the five components of reading. They learned that the students 2002 and 2004 editions are the same, but more SF added
more direct links to the SBRR strategies in the five component areas, so that the program would be more explicit, systematic, and coordinated in instructional
sequence. An East Carter Reading First Committee (ECRFC) was then formed, composed of: the elementary principal, the district-level project director, the special
education/Federal Program director, the elementary counselor, the most highly qualified candidate for literacy coach, lead teachers from K-3, and the K-3 special
education staff, and Title 1 reading teacher. When necessary, this committee also includes the computer lab technician and librarian. The ECRFC unanimously
agreed to systematically use the SF 2004 for the K-3 reading alignment with the knowledge of SBRR. The committee recognizes past inconsistancies in the
instructional and assessment program along with lack of communication that has segmented the K-3 reading program up until the formation of the ECRFC. These
weaknesses are a component which led to unsatisfactory results with student learning. To overcome these obstacles the committee is united in its commitment to
use the most up to date SBRR information identifying the most effective and appropriate assessment program for our students. East Carter has had a preschool
screening process for entering kindergartners and only limited screening for the upper grades. Thus, after much discussion the ECRFC adopted the schedule of
required Reading First assessments for use and timing. The District Selected Assessments are discussed below. The assessment data manager for all
assessment is the collaboration team: classroom & special education teachers, literacy coach, principal, technology director, counselor--special education director,
as needed.

Specific East Carter assessment implementation information: During the third week of school 90 minutes per day per grade level will be set aside for
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SECTION VII B. — INSTRUCTIONAL ASSESSMENT NARRATIVE (CONTINUED)

The narrative for this section will address the standards as listed.

assessment. A team of three people which may consist of classroom teachers, reading specialists, Title | teachers, counselors, and paraprofessionals will
administer the screening instruments to each student in kindergarten through third grade. The team will set up in one grade level classroom for each session.
Students at that level who are not being tested will be involved in other supervised activities. Classroom teachers will help assess their own classes. Screening
assessments will be administered in September according to the state chart.

Screening assessments will indicate students who are in need of further diagnosis. By the end of the fifth week of school each of those students will have met
with a professional who is qualified to administer the ERDA-R (Early Reading Diagnostic Assessment). Diagnostic information from this test will be shared with
the classroom teacher, the child’s parents, and other professionals on the intervention team (members of the collaboration team). An intervention plan will be
formulated and implemented within one week. The student’s progress will be monitored as frequently as indicated in the intervention plan.

The East Carter RF Assessment Schedule will follow the requirements of DESE in the use and timing of DIBELS, ERDA-R, TERRA NOVA, and MAP.
Screening and diagnostic tests will begin in September and diagnostic testing will begin within two weeks of demonstration for need. District progress monitoring
testing will be in December and March, while outcome testing will be during the DESE MAP window, usually late April or early May.

The District Selected Test will follow the DESE schedule as follows:

Kindertgarten: Progress Monitoring (Dec. & March) Vocabulary Development:

Grade 1: Progress Monitoring (Dec. & March; Baseline: September) Vocabulary Development:
Comprehension:

Grade 2 and 3: Progress Monitoring (Dec. & March; Baseline, September): Vocabulary Development:
Comprehension:

These district selected tests for progress monitoring are have been evaluated by Oregon Reading Firstand have been found to have sufficient evidence for the
purposes designated.

East Carter progress monitoring is scheduled for all students in December and March. Again, in the case of the 1st, 2nd, and 3rd grade comprehension tests,
the baseline data will be taken in September. The team approach will be utilized, as outlined for screening, to insure that all students are effectively and efficiently
assessed. Data will be shared with classroom teachers, parents, and other professionals as needed. The collaboration time after school will be the main
opportunity for the staff to do this and to devise intervention. If intervention is indicated, the strategies will be designed at this time.

To further insure adequate progress, classroom teachers will conduct weekly assessments, placement tests, unit skill tests, and benchmark tests that correlate
with the district’s core reading program, Scott-Foresman. These assessments allow the teachers to monitor progress and make instructional decisions weekly and
at least quarterly. The timeline will vary according to the completion date of each unit, but this type of assessment will be ongoing and continuous throughout the
school year. Scott Foresman has produced correlation and validation studies for the Reading 2004 series and all assessments will be correlated to the GLE and
MAP exam by the classroom teachers. Samples of appropriate instructional strategy and assessment correlations will be filed in each grade level teacher's GLE
hanging file box. Other district selected assessment reliability and validity:

KINDERGARTEN Vocabulary Development:
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SECTION VIIl - INSTRUCTIONAL STRATEGIES AND PROGRAMS

SECTION VIl A. — SCORING GUIDE 20 POINTS POSSIBLE
Exceeds Standards additional 4-1 points Standards 16-5 points Does Not Meet Standards 0 points
e  Proposal describes how these instructional e Proposal describes how instructional strategies are o Proposed instructional strategies are not based on
strategies will be aligned with the Missouri Show- based on SBRR SBRR
Me Standards and Grade Level Expectations
¢ Proposal includes 90 minutes of uninterrupted e Proposed strategies do not include at least 90 minutes
e Proposal describes how these instructional instructional time and describes how comprehensive of uninterrupted instructional time
strategies will include explicit and systematic reading programs based on SBRR will be selected and
instruction related to the five components of implemented to provide instruction for all K-3 students * Proposed process for selecting and implementing
reading reading program lacks basis in SBRR
e Proposal describes how instructional strategies and
e Proposal describes coordinated instructional programs will address the five essential components of ¢ Proposed strategies and programs do not teach the five
sequence reading essential components of reading
e Proposal describes alignment with instructional ¢ Proposal describes how the instructional strategies and e Proposed program is not complete for use as a
materials programs will enable students to be proficient readers comprehensive instructional program
as measured by Terra Nova and MAP Communication
e Proposal includes at least 90 minutes of Arts at the end of each grade level
uninterrupted instructional time and additional K-3

practice and intervention time

¢ Proposal describes how instructional strategies and
interventions based on SBRR will be used to accelerate
performance and monitor progress of students who are
reading below grade level and those who are furthest
from meeting the Show-Me Communication Arts
Standards

¢ Proposal describes how comprehensive reading
programs based on SBRR will be implemented without
layering selected programs on top of non-research
based programs already in use

SECTION VIII B. — INSTRUCTIONAL STRATEGIES AND PROGRAMS NARRATIVE
The narrative for this section will address the standards as listed.

East Carter teachers are unified in the purpose that all students will learn to read proficiently as evidenced by the Comprehensive School Improvement Plan
(CSIP 6th edition, 2003) GOAL 1 OBJ 1 All students will score proficient or better on the MAP exams. GOAL 4 OBJ 1 All K-8 students will score proficient or above
on the district-wide annual grade level reading assessment. Like many districts throughout the state our delivery has been, at best, eclectic. Kindergarten has
relied heavily on Reading Mastery. K-2 has been served by Reading Recovery and Early Literacy groups. The 3rd grade is engaged in an instructional technology
approach. The elementary staff recognized the need for a systematic and explicit program for CA and in 2001 formed a committee that regularly met to examine
which reading series would best suit the needs of our students in meeting the MAP objectives. Scott Foresman Reading 2002 (SF 02) was adopted K-6 as the
result of that committee's leadership. Teachers instructional reading training has also been inconsistent. They have been rewriting curriculum to meet the Show-Me
Standards and Grade Level Expectations (GLE). There is evidence of the five components of reading throughout the CA GLE, but not necessarily enough direction
to be SBRR successful with all five components. Until the Reading First program came along, East Carter had not consistently used the five reading components
as a basis for structuring instruction for all students. After the district team had become acquainted with the Reading First program, the superintendent met with
each grade level individually to give his support to the project. As a result, he enabled all K-3 grade level and special education teachers to spend many hours
evaluating what we now have--SF 02; and, discussing how to improve instruction. It was felt that teachers enthusiastically selected SF02 prior to Reading First.
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SECTION VIII B. — INSTRUCTIONAL STRATEGIES AND PROGRAMS NARRATIVE (CONTINUED)

The narrative for this section will address the standards as listed.

The East Carter Reading First Steering Committee (ECRFSC) met and developed a 2003-04 K-3 alignment chart. The most pressing weaknesses identified:

1.
2.
3.

4.

5.
6. The elementary parent involvement literacy program has all but disintegrated.

Kindergarten is using at least three different approaches in phonics; thus sounds and letters are not consistently introduced or written.

K-3 special education services had not even seen the Scott Foresman Reading series.

From the 2nd grade on up teachers do not have major components of the core program to appropriately meet the needs of all different levels of readers. By
not having all the major components, such as the leveled readers, East Carter is greatly diminishing the effectiveness of the core program.

One of the grade levels does not have a 90 minute uninterrupted block for reading.

Progress monitoring and follow-up interventions have been inconsistent and sketchy.

For the first time in anyone’s memory the administration and staff is united in its purpose to implement the SBRR five components systematically and

explicitly. Every grade level teacher prepared the Consumer's Guide evaluation and agree that SF 04 meets every Reading First requirement. The Missouri State
RF grant has detailed coherent , explicit, and systematic instructional design features listed by the 5 reading components (see pp. 69-70); coordinated
instructional sequences are detailed for K-G3 (see pp. 70-72). Space does not permit a detailed comparison but RF design items match item for item with SF 04.
For example, SF 04 selected reading selections only after the scope and sequence of PA and Phonics instruction was already laid out. A 49 page correlation
report links SF Reading to SBRR & the 5 components of reading. Validation studies now show that SF Reading is effective with all types of students from all
socio-economic backgrounds; and so, the staff chose to upgrade to SF 2004. As a result the following instructional strategy changes will be made at East Carter:

1.

All students, including spec. ed., will use the SF04 as their core reading program, along with the built-in intervention and enrichment components; and,

the literacy coach and principal will work together on the schedule to ensure that all K-3 classrooms have the 90 minute uninterrupted block of reading
instruction. This will insure that the coordinated instructional sequence provided by SF 04 will effectively be implemented by the teaching staff. In addition, SF
will be asked to provide as many in-services to the faculty as necessary for all teachers to become familiar with the proper use of all components.

. All missing components of the core program and the things necessary to implement these components will be purchased thus allowing all

teachers to serve diverse student needs with appropriately leveled materials for their own skill level. This will include classroom materials to assist
with oral and guided reading practices, such as CD players, overhead projectors, and magnetic easel boards.

. Flexible grouping strategies will be used by all classroom teachers, especially when teaching phonemic awareness. Teachers have requested

professional development in differentiated instruction. The SF teacher’s guides are already written for consistent explicit & systematic instruction at 3 levels.
Collaboration between the Literacy Coach, the administration, and the teaching/special education staff will be essential to properly implement the

flexible grouping strategies along with assessment and intervention. All have agreed to a weekly collaboration time after school. Due to the extreme
financial crisis facing the District and because there are 3 classes/grade level, there has not enough personnel available to allow K-3 to have the same
planning time or to meet so special education and mixed grade levels can be involved in instructional strategy, assessment, & intervention planning.

. The Literacy Coach will follow the procedure laid out by the Reading First team to mentor teachers in the effective implementation of the five components of

scientifically based reading research & instructional strategies will be identified by GLE thus aligning instruction to the MAP exam. Teachers have a GLE
curriculum box to file strategies & assessments by objectives of the GLE. This filing system will help identify gaps in the curriculum regarding the GLE. The
SF Reading 2004 should enable all grade levels to successfully fill gaps in the GLE files with SBRR strategies and assessments.

. Family/community involvement in the literacy program will become part of the whole faculty approach. The administration has already agreed to focus on a

grade level per month. Parents, grandparents will be invited to school to have breakfast and/or lunch with their child and then be included in literacy activities
in the classroom, such as oral and guided reading practice, or other SBRR methods. Scott Foresman supplies a family literacy calendar of activities for
parents. The activities will be provided to all parents and supplemental reading material will be given to families as available.

. Classroom reader collections that thematically fit into the instructional program will be available for student checkout through the library. The

Scott Foresman materials available for the Accelerated Reader program will be purchased to support the silent reading the children will do outside the
90 minute classroom time both at school and at home. Accelerated Reader is not counted as part of the 90 minute reading block, but is already in place
as a way for children to read at home on grade level. The elementary library will be open for the parents & children several nights a month.

. Computer lab time will focus on support software provided by S (e.g. the SF Reading Fluency Coach,a G2 & 3 intervention software, listens to students read,

assists with word meanings, and enriches their literary experience) and other titles which will fit into the SF systematic approach.
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SECTION IX — INSTRUCTIONAL MATERIALS

SECTION IX A. - SCORING GUIDE 10 POINTS POSSIBLE
Exceeds Standards additional 2-1 points Standards 8-3 points Does Not Meet Standards 0 points
e  Proposal describes how these instructional materials e  Proposal describes the selection and ¢ Instructional materials are not aligned with the
will include focus on explicit and systematic instructional implementation of instructional materials based comprehensive reading program
strategies on SBRR, including supplemental and
intervention programs and materials, that are ¢ Instructional materials will be used for a purpose
e Proposal describes how the materials include integrated and coordinated with the other than their intended purpose (e.g. using
coordinated instructional sequence comprehensive reading program and the five supplemental materials as the comprehensive
essential components of reading reading program)
e Proposal describes how varied reading genre are
included in materials that will be incorporated into the e Proposal describes the selection and
program (e.g., fiction, non-fiction, poetry, etc.) implementation of instructional materials that

include reading levels that meet the
requirements of various instructional strategies
and the needs of all children

e Proposal contains assurances that instructional
materials will be used for their intended
purposes, ( €.g. supplemental, intervention)

SECTION IX B. - INSTRUCTIONAL MATERIALS NARRATIVE
The narrative for this section will address the standards as listed.

The goals of Reading First include every child reading at or above grade level by the 3rd grade; closing the gap between minority, English as Second Language
(ESL), and children with disabilities; and reducing the primary grade referrals to special education. With these goals in mind, every East Carter K-3 classroom
teacher evaluated the Scott Foresman Reading 2004 using the Consumer's Guide evaluation form.

K-3 teachers are satisfied that the SF 04 core program has interwoven the SBRR five components of reading throughout all levels of the series, as appropriate
for grade level. The teacher support includes explicit and systematic teaching techniques to improve reading instruction. The 5-day planner assists teachers with
easy differentiated lesson planning divided into three grouping levels. The Links to Reading First systematically helps the teacher to more clearly connect the
instruction to the 5 components of success reading in the 5-day instructional plans. There is also an Instructional Handbook for Teachers that recommends
specific instructional practices appropriate to Reading First. Daily Instructional Routines help each teacher with specific direction for struggling readers. The
interventions necessary for these struggling readers are all provided within the series. By the 3rd grade level an Intervention Handbook which includes strategies
and graphic organizers for aiding students is provided. Our teachers were very impressed that the Handbook also provides selection summaries for the student
book to give teachers another strategy with struggling readers. Good resources that fit into the sequence of an instructional program can be difficult to find at the
appropriate time and SF 04 has done a thorough job of not only presenting resource options, but also, of informing teacher’s within the guides and handbooks, of
how and when to use these resources. Even the most experienced teachers can benefit from this time-saving help of these explicit instructional strategies!
Ongoing assessment include leveled practice and specific guidance for intervention. The assessment preparation includes: weekly comprehension skills with
multiple exposures to the skill before the test; practice sections to improve written responses on tests, paired selections to help prepare for informational content-
area reading on tests—patrticularly in performance events; explicit critical test-taking strategies taught in each unit; teacher guidelines as cues for intervention by
using “if” ... “then” strategies; test prep highlighting throughout the program and test format leveled practicing of targeted weekly skills.

Kindergarten focuses on building early reading skills. This is done through systematic daily lessons which provide for reading which builds alphabetic knowledge,
fluency, and comprehension skills; oral language which helps accelerate vocabulary building, phonics systematically and explicitly taught to develop strong
phonemic awareness and phonics skills; and writing exercises which help children learn about print, sounds, letters, and spelling. Leveled resources include
Wordless Story Books for developing oral language and story concepts; Kindergarten Readers where children apply phonics skills and high-frequency words; and
Independent Readers for challenging readers to read on their own for meaning. Students who are just beginning to decode are provided ample practice with
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SECTION IX B. — INSTRUCTIONAL MATERIALS NARRATIVE (CONTINUED)

The narrative for this section will address the standards as listed.

Decodable Readers. They directly correspond to weekly lessons in the SF Reading and help children practice spelling.

The focus of Grades 1 and 2 is ensuring reading success. Materials include a 5 day lesson plan providing weekly selections from the Phonics Story and a
companion comprehension story from the Main Selection used to reinforce the phonics letter-sound explicitly taught that week. A Reader Response section
provides activities beyond the Main Selection that build critical-thinking skills and writing opportunities consistent with assessment requirements. Finally a language
arts selection is introduced each week which explicitly and systematically instruction students in grammar, spelling, and writing. All lessons come in three groups:
easy readers, on-level readers, and challenge readers. Regardless of the reading level, each student is taught the same skills but with materials appropriate for
their reading level. It is this component that enhances the teacher’s ability to differentiate more of the lessons and strategies in the instructional program. Itis
consistently and systematically laid out for the teacher’s planning throughout the series. Leveled readers are additional resources for the three flexible groups
which include the same comprehension skill, tested vocabulary, and theme as the main selection. First grade also includes Decodable Readers and Independent
Reader collections for additional differentiation. East Carter teachers have requested companion library collections around the themes be ordered so students can
have consistency in their independent and silent reading. These titles will be added to the Accelerated Reader program which is already in place and used for
additional reading support outside of the 90 minute block. A strength of the SF 04 is that leveled practice and test link booklets are provided also at the three levels
of practice. These materials are directly focused on outcome assessments, such as, the Terra Nova.

For readers needing additional intervention there are additional materials for instruction in comprehension, vocabulary, and fluency.

Fluency Coach helps these readers by using speech recognition technology. This software listens to students read and assists them with word meanings and
pronunciation when they struggle. The text selections are connected to the SF Reading core program.

Grade 3 focuses on improving comprehension. Again the five day lesson approach integrates a targeted comprehension skill each week through a Skill Lesson.
This lesson will focus on the author and his purpose, a reading, and an appropriate writing exercise. Direct vocabulary instruction is given before the Main Selection
is presented to improve fluency and understanding. Students are given opportunities to develop writing, language, and test-taking skills with Response activities
which monitor their understanding of the targeted skill. Finally a connection is made to other content areas which help students read informational texts. There are
built-in graphic organizers to aid understanding.

Intervention strategies for grade 3 are similar to those described above for grades 1 and 2. But the 3rd grade has additional intervention: Collection for Readers
designed for students reading two years below grade level. These are high interest selections to build background related to every Main Selection. These
selections focus on essential comprehension skills, and provide systematic repetition of high-frequency words.

Additional materials give the teachers opportunity to teach and reinforce different reading levels with the same skill. These materials for grades 1-6 include
Trade Book Libraries which are favorite and award-winning books which help develop fluency, enhance vocabulary, and improve text comprehension. The contents
are diverse and could include topics from literature—fiction and nonfiction, history, science, geography. Teachers have a Resource Guide which includes lesson
plans for trade books. Leveled Readers and Trade Books are now available in Accelerated Reader format and East Carter intends to make these titles accessible
to students as a way to align student independent and silent reading to the SF 04 program. There are also Big Books for Grades K-3 which include high quality
literature so children can see and enjoy the story as teacher’s modeling good reading. These books can also be used for choral readings or to introduce themes
and concepts already contained within the SF series.

Teachers have also expressed a need for materials which support this program, such as, CD & tape players, magnetic easels, and overhead projectors. All
materials will be used for the purpose outline in this project, for the implementation of Reading First instructional strategies.

Since the Special Education teachers had not participated in the Scott Foresman adoption in 2001 and still had no knowledge of the series, they were given
opportunity to meet with the Scott Foresman Reading consultant for at least three hours. At that time the focus was how Scott Foresman 2004 materials fit into the
special education intervention program, both as a push-in and pull-out program. Special Education teachers were satisfied that the Scott Foresman Reading 2004
has enough intervention materials at every grade level to appropriately serve the special needs child. The SF consultant showed the teachers how even students
most at-risk of being non-readers have enough materials to establish a sequential and coordinated instructional program using the SBRR instructional strategies
that lead to success for all students. Special Education teachers are excited that their students will now receive SBRR systematic and explicit instruction the same
as the regular students. If intervention strategies, including progress monitoring assessments and follow-up activities, are appropriately implemented with all
resources available the 3rd goal of Reading First, that the number of special education referrals be reduced at the primary level becomes much more reachable at
East Carter Elementary School.
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SECTION X — INSTRUCTIONAL LEADERSHIP

SECTION X A. — SCORING GUIDE 10 POINTS POSSIBLE
Exceeds Standards additional 2-1 points Standards 8-3 points Does Not Meet Standards 0 points
e The proposal describes the involvement of the e  Proposal identifies who will provide instructional ¢ Designated individuals do not have clearly defined
superintendent in assuring the success of the leadership at the district and building levels and duties and responsibilities to provide instructional
project describes expertise, time commitment to Reading leadership
First and duties and responsibilities
e Proposal describes the involvement of a district o Proposal fails to provide training for principals, building
leader who is responsible for aligning reading e  Proposal describes how the building principals leaders, or district personnel related to improving
curriculum to the Show Me standards will demonstrate commitment to this project reading instruction
including attendance at professional development
e  Proposal assures continuity of instructional opportunities provided for staff in buildings to be
leadership at the school level to the extent served
possible

e  Proposal describes the commitment of the
leadership to the principle that all children can be
taught to read

e  Proposal describes the roles of the
superintendent and building principal in
maintaining focus and assuring adequate
resources, removing barriers to success,
protecting instructional time and providing time in
the schedule for teachers and principals to share
what they have learned

e Proposal describes how data will be used to
provide extra help and support where needed

e Proposal details the hiring of a sufficient number
of coaches to provide support for good
implementation of all aspects of the program

SECTION X B. — INSTRUCTIONAL LEADERSHIP NARRATIVE
The narrative for this section will address the standards as listed.

The East Carter R-Il School District has been involved in several federal school change initiatives. It was clear during those initiatives that the role of
administration has to be more than “lip service”. In both of these projects there was verbal cooperation and endorsement, but the reality of the administrative
commitment was only half-hearted and sometimes subversive. Administrators in the past have ended up as sabotagers to the change process in spite of an initial
endorsement. Change is difficult and when priorities have to be rearranged, the depth of the commitment is tested.

This change project is different. A leadership team, committed to the goal that all children can be taught to read, got excited about Reading First and
committed to pursuing its goals and methods of SBRR strategies, with or without the grant money. This committee is composed of: the superintendent, the
elementary principal, the special education/Federal programs director, the district-level project manager, key classroom teachers, the Reading Recovery teacher,
and the special education teachers. From the beginning the superintendent, his first year in this position, has fully endorsed this project. After hearing the details of
the project, he volunteered to speak to the teachers, one grade level at a time, in his office and to tell them about Reading First, what it could do for our students,
and how committed he is to this project. With his endorsement there was a 100% buy-in from the teachers. He has also participated in the East Carter Reading
First Steering Committee (ECRFSC) meetings, volunteering the use of his office for the meetings. The steering committee is composed of the superintendent, the
elementary principal, the most highly qualified reading coach candidate, the district level administrator overseeing the project, the special education/Federal
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SECTION X B. — INSTRUCTIONAL LEADERSHIP NARRATIVE (CONTINUED)

The narrative for this section will address the standards as listed.

programs director, the lead teacher from each grade level K-3, the K-3 special education teachers, the computer lab technician, and the elementary counselor. All
decisions about the how and the what of this project have been discussed and approved by the steering committee. Since these committees will then report to
the District-level MSIP/CSIP Steering Committee which is now in its fifth year and includes community and school board members, continuity of leadership will be
maintained. Other details of the Instructional Leadership follow:

«Position Role Experience Duties Time Commitment

DISTRICT LEVEL

Superintendent Project Overseer, financial consultant, facilitator at the District level 1st yr supt; 1 yr asst supt/middle school principal; 6 yr elem prin where a CSR
projein reading was undertaken. Past pres regional elem prin org. District resource manager and assessor of proper use. District decision maker for instructional
leadership, removing barriers & focusing staff on RF priority. Main role will be advisoral and advocate to the ccommunity and staffor the success of the project, as
needed.

District-level Project Director Design overseer, data management, curriculum & prof. dev. Overseer, report filer 9 years district admin; 16 years writing and
supervising grants projects Oversee all data, forms, & grant assurance monitoring; K-12curriculum alignment with the Show-Me Standards focusing on
implementing Reading First strategies into the GLE activities. Duration of the Reading First project including participation in the steering committee and
collaboration team, asneeded.

Reading First Steering Committee District Level decision makers regarding Reading First Committee members: supt, district-level proj dir, ele prin, spec ed/Fed
Prog director, reading coach, lead K-3 classroom teachers, K-3 special ed teachers, ele counselor, computer lab tech, librarian, parents, community. Meets at
least quarterly to review Reading First progress & benchmarks, duration of the RF project.

Special Education/ Federal Programs Director Assist in coordinating curriculum alignment with special ed department. 4 years as special ed/Title 1 director; 2
yearas Federal programs director; overseer of Medicaid billing; 2 years speech/language implementor sWork with the building level staff to implement core
program alignment throughout the special ed K-12. Attend all required prof development training. Educate administration, staff, students, and parents about AYP
and NCLB requirements. Duration of the Reading First cycle will participate in steering committee and the collaboration team. Attend training with teachers.
BUILDING LEVEL

Elementary Principal Building Level Director for RF accountability, commitment, & sharing; State and regional networker for the success of thproject 2nd yr as E.
Carter elem principal. 2 yrs asst hs prin. Hs pe and coaching Leading implementor of the core program, including purchasing, instructional delivery, assessment &
intervention process. Guardian of 90 min. uninterrupted schedule. Prof. dev. leader facilitating & attending trainingas required & adjusting additional training to
meet the building level needs; supporting the collaboraiton processas a leader and organizer Participate in steering committee & collaboration team & all assuring
unint. 90 minutes for the implementation of SBRR instr activities into core program.

Reading Coach DESE trainee, local mentor & trainer of East Carter staff in SBRR methods, assessment use, and project leader. 7 years as Reading Recovery
teacher; 4 years adjunct faculty at TRCC; 5 yrs learning specialist at TRCC; 14 years spec ed teacher; Participate in state, district level training. Train local
teachers in SBRR strategies, assessment and follow-up. Follow all DESE required training schedules. Model and mentor classroom teachers in SBRR
instructional strategies into the reading program. Participate and actively assist teachers during collaboration sessions. Full time commitment for the durationof the
Reading First Program cycle, including summer training and other regional training sessions.

Collaboration Team Assist teachers implementing instructional strategies & assess- ment with successful follow-up. Elementary Principal, Reading Coach, grade
level teachers, special education teachers Meeting at least twice a month, and more as need, throughout the duration of the Reading First Program cycle.
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SECTION XI - DISTRICT AND SCHOOL BASED PROFESSIONAL DEVELOPMENT

SECTION XI A. — SCORING GUIDE

20 POINTS POSSIBLE

Exceeds Standards additional 4-1 points

Standards 16-5 points

Does Not Meet Standards 0 points

Proposal describes how professional
development needs of teachers will be assessed
and how professional development plans will be
designed around those specific needs

Proposal describes a varied and full range of
professional development experiences that are
intensive, focused and of sufficient duration to
achieve the purposes and goals of the training

Proposal describes how the district will coordinate
professional development with any Birth-5 literacy
programs

Proposal describes how results-based
professional development of K-3 teachers, K-12
special education teachers, ESL teachers and
other instructional staff will be provided

Proposal describes how reading coaches
(minimum one for every 20 teachers) will provide
at least four classroom-based sessions per month
to participating teachers based on individual
needs

Proposal describes how the results-based
professional development will include intensive
and focused attention to:
1. essential components of reading
instruction

2. implementing programs, and strategies
based on SBRR that utilize appropriate
materials in the classroom and library

3. screening, diagnostic, and classroom-
based instructional assessments using a
variety of delivery methods

Proposal describes how results-based
professional development will be clearly aligned
with the instructional program and the Show-Me
State Standards and Missouri Assessment
Program

Proposal will include adequate time allowances
for teachers to learn new concepts and to practice
what they have learned

Proposal describes how targeted professional
development will be provided for teachers who
need additional assistance

Proposal describes how teachers will be provided
adequate time for learning and implementing
scientifically based reading instruction, including
time for study, observation, practice, application,
and evaluation

Proposed professional development plan is
inadequate or not adequately coordinated with
classroom instruction

Proposed plan relies on single-event workshops
as the main delivery mechanism for professional
development

Proposed professional development plan is not
aligned with the district professional development
plan

Proposed professional development plan is not
consistent with Reading First requirements
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SECTION XI B. — DISTRICT AND SCHOOL BASED PROFESSIONAL DEVELOPMENT NARRATIVE

The narrative for this section will address the standards as listed.

The E. Carter County R-1l School District recognizes the role professional development has as an integral part of a successful reading program. Teachers will
be provided the opportunity to participate in high quality professional development whose goal is: first, that all students will be proficient readers; secondly, that the
reading achievement gap will be closed for minority children, English as Second Language (ESL) , and children with disabilities; third, the number of referrals to
special education in the primary grades will be reduced (CSIP G1 Objl; G4 Obj 1). Research has shown that quality reading instruction is the single most powerful
tool in prevention of reading difficulties. To achieve this goal the E. Carter RF Steering Committee surveyed the K-3 teaching & special education staff and
reviewed the components of the Reading First training program and has adopted the following professional development goals: Every teacher instructing PreK-3rd
grade students in the CA will have high quality professional development in:

Module 1: scientifically based reading research instructional strategies focusing on the five components of successful reading; including, the modeling and
practicing of SBRR strategies with collaboration directed by the Literacy Coach and elementary principal.

Module 2: aligning SBRR strategies to the Grade Level Expectations which meet the Show-Me Standards criteria for success on the MAP exam in 3rd grade
Communication Arts.

Module 3: the administration and interpretation of assessments required by the RF project and district selected assessments; along with successful
intervention strategies as a result of assessment data monitoring. All teachers will learn collaboration techniques for writing Intervention strategies.

Module 4: the effective use of all components of the Scott Foresman Reading 2004 series for all students in grades, including ELL.

Module 5: the implementation of differentiated instructional strategies into the communication arts instruction so children will work effectively in small groups.

Module 6: classroom management techniques.

Module 7: starting an ESL program in the K-3 communication arts.

Module 8: how to engage family/community in educating children to be successful readers through oral, guided, and silent reading at home; effective library use,
and other strategies that fit into the core reading program.

This training will include the elementary principal, literacy coach, and any other staff members as appropriate. As space permits, parents or community who would

be interested in a training session can contact the elementary principal for the availability of training space. Such requests would be accommodated on a first

come first served basis.

Ongoing professional development needs assessment will be conducted at least quarterly to identify gaps in the training towards the three Reading First goals.
These needs assessments will be conducted several times a year as teachers gain more knowledge and become familiar with the Reading First program, to insure
that any barriers or obstacles that prevent successful delivery will be worked out. The Literacy Coach and Elementary Principal will be the guides to setting
priorities for professional development training which is consistent with the Reading First program.

Professional development modules will follow the Title 1A guidelines for high quality professional development. Criteria specifically characterizing the modules
will include:

1. training engages teachers over time. No module will be one-day or short-term workshops but will be characterized as ongoing. Evidence of this training can

be seen through: study groups, grade-level collaboration and work, specialized-area collaboration and work, modeling, peer coaching, vertical teaming.

All teachers will be given adequate time between training to practice techniques and attain a level of comfort with the material.

direct links to the Show-Me standards intending to improve student reading to MAP proficiency levels.

direct links to the district Comprehensive School Improvement Plan (CSIP G1 Obj 1; G4 Obj 1).

extensive participation of teachers, parents, the building principal, and other administrators.

provides time and other resources for learning, practice, and follow-up. Systems of delivery will include one of the following depending on type of training:

a. three or four full days of continuous training, usually in the summer, in August before school begins, during breaks, or at the end of the school year, as
agreed to by the participants and administration.

b, series of two hour or more instruction given during the school day to allow for grade-level collaboration and study, including modeling, peer coaching, &
vertical teaming.

c. at least biweekly after school collaboration sessions involving building level administration, training, all K-3 classroom, Title 1, and special education
teachers.

d. individualized training by the literacy coach, as needed.

arODd
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SECTION XI B. — DISTRICT AND SCHOOL BASED PROFESSIONAL DEVELOPMENT NARRATIVE (CONTINUED)

The narrative for this section will address the standards as listed.

e. should the need arise for a classroom teacher to observe another teacher or the Literacy Coach in another classroom; or for groups of teachers to be
involved in action research or some specific intervention, the building principal will make arrangements for a paraprofessional to assist, or for a substitute.
6. is supported by district and building leadership with evidence of the effectiveness of training through implementation in an instructional strategy or design.
7. participants will have the opportunity to give feedback in the effectiveness of participation in the professional development activity.

To facilitate modeling and coaching, along with collaborative instruction during the teaching time, the elementary principal will work with the literacy coach to
ensure that the literacy coach will provide at least four classroom-based sessions/month to participating teachers based on individual needs. At this time there will
have to be some rescheduling of art, PE, guidance, recess, and other instructional blocks to enable the literacy coach to make such visits. Various strategies are
already being discussed and analyzed for the most effective schedule for East Carter Elementary.

The East Carter Reading First Steering Committee will overview any Birth-5 literacy programs in the District and share information about the Reading First
project, including a training schedule. Such programs will be invited to attend appropriate training sessions and information will be solicited from these programs
identifying how SBRR strategies addressing the five components of successful reading are integrated within these early learning program, as are age appropriate.
The main programs that operate within the District are: Headstart, Parents as Teachers, and Early Childhood Special Education. It should also be noted that all
East Carter kindergarteners are full-day students. The MSIP/CSIP Steering Committee is a district-wide committee which includes parents, students, and
community member, along with district staff and school board members. The Reading First Steering Committee will make regular reports to this steering
committee. The administration and literacy coach will also provide newspaper articles about the Reading First program as the project is implemented and
expanded.
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SECTION XIIl - DISTRICT BASED TECHNICAL ASSISTANCE

SECTION XIl A. - SCORING GUIDE 10 POINTS POSSIBLE
Exceeds Standards additional 2-1 points Standards 8-3 points Does Not Meet Standards 0 points
e Proposal describes how local professional e Proposal describes a clear plan for district e Proposal contains inadequate plans to provide
development will be coordinated with state provided technical assistance including provisions technical assistance to participating schools
professional development and technical for adequate resources from a variety of funding
assistance related to improving reading sources

achievement
e  Proposal describes the facilitation of on-going job!

e Proposal describes how high quality technical embedded professional development
assistance will include:
1. identifying professional development e Proposal describes how the district will provide
needs assistance in developing specific, measurable,
2. implementing professional development attainable, researched-based and time-phased
3. budgeting objectives
4. managing data

e Proposal describes how the district will provide
the assessments (DIBELS, TERRA NOVA, MAP
Communication Arts 3™ Grade, and ERDA-R) and
data for grades K-3 for monitoring the progress
and success of the program

e Proposal describes how the district will generate
community understanding and support for the
program

SECTION XII B. — DISTRICT BASED TECHNICAL ASSISTANCE NARRATIVE
The narrative for this section will address the standards as listed.

The East Carter Reading First Steering Committee will oversee all technical assistance with specific responsibilities being assigned according to the table below.
Additional funding will be supplied from the following sources: Instructional materials--Title 1, Title 5, Title 6b, and local funds; Professional development expenses
for grades 4-12 special education teachers and any other personnel not covered by the grant--Title 1, Title 2A, Title 5, Title 6b, and district professional
development money; other unanticiapted expenses will be shared by Title 1, Title 5 & 6b and local funds.

As described in detail in the previous section on-going job embedded professional development will be provided in accordance with the DESE requirements for
the Reading First grant. The local delivery will rely on release time using substitutes for training sessions requiring more than one hour and weekly collaboration
time used for instructional design and training provided by the literacy coaches will be held after school. Individualized training will be handled through the
principal, teacher, and literacy coach, as needed, with subsitutes provided. Overall responsibility for needs assessments and professional development
implementation will be handled by the ECRF Steering Committee. Budgeting will be overseen by the District-level manager and data management will be handled
by the Literacy Coach, Elementary Principal, and District-level Manager. Collaboration teams will work together after school to develop benchmarks and objectives
which measure the research-based project. All assessments will be given as DESE has required and collaboration teams will monitor progress by grade levels.
Collaboration teams will be composed of: elementary principal, literacy coach, grade level and special education teachers. Appropriate interventions will be
monitored by the collaboration teams. The overall progress of the project will be monitored by the ECRF Steering Committee with periodic reports to the MSIP/
CSIP Steering Committee and school board as needed.

The superintendent has shown great interest in this project and will oversee the public relations for the Reading First program to the community. The elementary
principal, literacy coach, and staff will work together through website presentations, parent presentations, and student success to inform the community of the goals
and progress of the project. The Title 1 staff will use opportunities like Title 1 night to establish understanding and support for Reading First. The plan to focus
each month on parents visiting and volunteering will also help inform the community. Other specifics of program technical assistance follow:
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SECTION XIlI B. — DISTRICT BASED TECHNICAL ASSISTANCE NARRATIVE (CONTINUED)

The narrative for this section will address the standards as listed.

DATE TECHNICAL ASSISTANCE RESPONSIBLE

YEAR 1

April 2004 Notification of Grant Award DESE

DISTRICT MANAGEMENT

April 2004 District announces project to community and school Superintendent, Elementary Principal

May 2004 Organization, focus, and timeline East Carter Reading First Committee

July 2004 Order Instructional Materials and Supplies Elementary Principal; District-level Manager

May 2004-May 2005 SBRR instructional strategy implementation Elem. Principal, Literacy Coach,Teachers

August 2004 Orientation by grade level & special services East Carter Reading First Committee

October 2004 Inventory & instructional materials/supplies review Elementary Principal

January 2005 Midterm project assessment District-level Manager; Elementary Principal; Literacy Coach

May 2004 - May 2005 Project monitoring for benchmarks East Carter Reading First Committee

May & June 2005 FER and Project Evaluation Reports District-level Manager; Elementary Principal; Literacy Coach
PROFESSIONAL DEVELOPMENT

May 2004 - May 2005 Budgeting adjustments for professional development District-level Manger

May 2004 - May 2005 Module training: Scott Foresman Reading 2004 technical training Scott Foresman; Elementary Principal
May 2004 - May 2005 Module training: Differentiated Instruction RPDC & E. Carter Trainer

July 2004 State Level Orientation Training for Literacy Coach RPDC

July 2004 District and Building Orientation Training RPDC

August 2004-May 2005 Module training: SBRR instructional strategies RPDC, Literacy Coach

August 2004-May 2005 Module training: aligning SBRR instructional strategies to the GLE RPDC, Literacy Coach, MAP Senior Leader
August 2004-May 2005 Module training: Assessment administration, interpretation & intervention planning RPDC, Literacy Coach
August 2004-May 2005 Module training: Classroom management techniques RPDC

August 2004-May 2005 Module training: ESL students in the K-3 CA Scott Foresman, RPDC

August 2004-May 2005 Module training: Family/community literacy support training RPDC, Literacy Coach

October & December 2004, February & April 2005 Needs Assessment Elementary Principal, Literacy Coach

ASSESSMENT, DATA INTERPRETATION, & INTERVENTION

September & December 2004 February & May 2005 DIBELS screening/diagnostics, progress monitoring, & outcomes in 5 reading component areas as appropriate
by grade level Elementary Principal, Literacy Coach, Teachers

September 2004 & as needed ERDA-R diagnostic in 5 reading component areas as appropriate per grade level Elementary Principal, Literacy Coach, Teachers
April/May 2005 TERRA NOVA and MAP outcome testing Elementary Principal, Elementary Counselor, Teachers
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SECTION XIll - QUALIFICATIONS, RESPONSIBILITIES AND TRAINING OF READING FIRST COACHES

SECTION XIil A. — SCORING GUIDE 10 POINTS POSSIBLE
Exceeds Standards additional 2-1 points Standards 8-3 points Does Not Meet Standards 0 points
e Proposal includes a specific plan for recruiting e Proposal includes a detailed description of the e  Proposal contains inadequate description of
qualified applicants and a timeline for filling the proposed RF Literacy Coach’s qualifications, qualifications, responsibilities and training
position with a well-qualified candidate which should include:
1. knowledge of current research in the five
e Proposal includes a specific plan for supporting essential components of reading instruction
and training of the Reading First coach 2. experience as a successful Special

Education, ESL, reading resource or primary
classroom teacher

3. experience as a building teacher-leader
and/or professional development facilitator

4. understanding of the importance of using
assessment data to inform decisions and
communicating results to students, staff,
parents, the community, and all stakeholders

e Proposal provides a complete explanation of the

roles and responsibilities of the RF Literacy

Coach which should include, but not be limited to:

1. attending state-level training, training
provided by the RPDC & district and other
training as needed

2. serving as a mentor, model, and coach for all
teachers and others (paraprofessionals,
tutors, etc.) involved in implementing the
program

3. encouraging colleagues to participate in
quality professional development
experiences related to the five essential
components of reading instruction

4. offering specialized literacy assistance for
working with struggling readers

5. coordinating intervention plans with
classroom instruction

6. coordinating efforts with Title |, preschool
programs, Special Education, ESL, and all
federal, state, and local programs that
address the literacy needs of students

7. establishing communication links with
parents, the community, preschool programs,
and nearby universities

SECTION XIIl B. —- QUALIFICATIONS, RESPONSIBILITIES AND TRAINING OF READING FIRST COACHES NARRATIVE
The narrative for this section will address the standards as listed.

East Carter R-Il Elementary School will actively recruit in-house candidates for Literacy Coach as first priority. If in-house candidates do not fully meet the
Literacy Coach criteria, then applications for this position will be opened to qualified candidates from outside the District. The rationale behind this prioritization is,
first. the Literacy Coach must know and understand the East Carter reading program and have a comfortable working relationship with all teachers. Ideally, a
tenured East Carter elementary staff person who has been involved with the Communication Arts program for at least ten years would be preferable.
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SECTION XIll B. - QUALIFICATIONS, RESPONSIBILITIES AND TRAINING OF READING FIRST COACHES NARRATIVE (CONTINUED)

The narrative for this section will address the standards as listed.

Preferential qualifications would include:

1.
2.

©CoNOO AW

master's degree in reading, exceptional child, K-3 elementary teaching, curriculum, elementary administration, or supervision

additional training and extensive practice and instruction in a supplementary reading program, such as, Reading Recovery, Early Literacy, Success for All,
Title 1, or some other reading intervention program

experience training or teaching teachers in literacy topics

experience in differentiated instruction and/or cooperative learning

extensive knowledge of at-risk strategies especially in the Communication Arts

excellent public relations skills, such as, communication with parents and community

thorough knowledge of K-3 instructional strategies in literacy, especially the SBRR strategies necessary for success in reading

commitment to professionalism as evidenced by professional memberships and conference attendances to keep skills upgraded

. ability to work on a building level supervising teachers

10 classroom experience teaching Communication Arts, especially at the elementary K-3 level with knowledge of the MAP exam
11. MAP Senior Leader training or participation in MAP training at E. Carter

12. an understanding of assessment, the interpretation of data, and designing instructional strategies based on the assessment data
Timeline for recruitment: the Reading First Literacy Coach position will be filled by end of the 2003-04 regular school year

Role and responsibility of the RF Literacy Coach will include, but not be limited to:

1. Attendance at all state-level, RPDC & district and other trainings as necessary. Specific known trainings include:

a.
b.
c.

ar®ON

LETRS training on components of SBRR; assessment training May 2004-September 2004
Quarterly survey of building professional development needs May 2004-May 2005
TRA; Components of SBRR; Administrative support (planning, May 2004-August 2004

scheduling, materials, etc.; Assessments (DIBELS, ERDA-R, TERRA
NOVA, MAP) training

Summer Orientation for Teachers May 2004-August 2004
Monthly training on the components of SBRR; assessment, etc. September 2004-May 2005
including topics such as modeling, observing, and coaching.
Weekly modeling of SBRR strategies in classrooms with time for September 2004-May 2005
collaboration
Bi-weekly training building/District staff on the components of SBRR; September 2004-May 2005
assessment, etc., including modeling, observing, coaching, and action
research.

. Regular meetings to discuss reading for students with special learning September 2004-May 2005

needs, SBRR and data driven instruction.
Continued training the second year to support and refresh the project. July 2005-May 2006

Servmg as a mentor, model, and coach for all teachers and others (paraprofessionals, tutors, etc.) invovled in implementing the program.

Encouraging colleagues to participate in quality professional development related to the five components of SBRR.

Offering specialized literacy assistance for working with struggling readers.

Coordinating intervention plans with classroom instruction, efforts with Title 1, preschool programs, Special Ed, ESL, and all programs that address literacy by

participating in collaboration time with the teachers.
6. Establishing communication links with parents, community, preschool programs, and nearby community colleges and universities.

Support for Literacy Coach: The East Carter Reading First Steering Committee will be the liasion for the building level RF participants and the district and
community level.
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SECTION XIV — EVALUATION STRATEGIES AND REPORTING
SECTION XIV A. - SCORING GUIDE

15 POINTS POSSIBLE

Exceeds Standards additional 3-1 points

Standards 12-4 points

Does Not Meet Standards 0 points

Proposal describes a well-articulated plan for
assessing the implementation of Reading First at
the school level that includes a classroom teacher
observation process

Proposal provides specific intervention steps with
a timeline for monitoring the progress of students
and staff in each building to be served

Proposal names specific qualified staff who will
be responsible for accurate and timely reporting
requirements

Proposal includes a plan for enhancing stability in
leadership and staff in order to increase
achievement outcomes for all students

Proposals must include a provision that schools
will agree to participate in national evaluations as
required by the United States Department of
Education as part of Reading First accountability

Proposal describes goals/objectives consistent
with the desired outcomes and required activities
of the Reading First program. Objectives must be
stated in such a way that they are specific,
measurable, attainable, research-based and
include a timeline

Proposal describes how the evaluation plan will
document effectiveness of Reading First activities
within buildings to be served and district as a
whole

Proposal describes how the results of the
standardized outcome assessments (DIBELS,
TERRA NOVA, MAP Communication Arts 3
Grade, ERDA-R) will be disaggregated to reflect
the population of students participating within the
school (s), e.g. low-income, major racial and
ethnic groups, students with disabilities and ESL
and reported to stakeholders and DESE

Proposal describes how the district will use
school evaluation data annually to determine
need for intervention in schools not meeting the
Reading First Goals

Proposal describes a summative evaluation of
MAP data at the end of three years of
implementation

Proposal lacks a clear plan to document the
effectiveness of local Reading First activities for
buildings to be served and the LEA as a whole

Proposal lacks a clear plan to make decisions
based on evaluation outcomes, including
interventions

SECTION XIV B. — EVALUATION STRATEGIES AND REPORTING NARRATIVE

The narrative for this section will address the standards as listed.

OBJECTIVE 1: By the end of 2004-05 there will be at least a 10% increase in the number of 3rd grade students scoring proficient or above on the Communication
Arts MAP exam when compared to baseline spring 2003 results

OBJECTIVE 2: By the end of 2004-05 there will be at least a 10% increase in the number of students scoring at grade level or better in reading on the Terra Nova
exam.

OBJECTIVE 3: By the end of 2004-05 100% of the K-3 classroom teachers will receive training in incorporating SBRR strategies into the core reading program by
using differentiated instruction as evidenced by frequent Classroom Walkthroughs.

EVALUATION OBJECTIVES & BENCHMARKS HOW OBSERVED WHO OBSERVES WHEN OBSERVED
Obj. 1. All East Carter K-3 regular & special education classrooms will implement a high-quality reading program based on SBRR that includes instructional content
based on the five essential components of reading and differentiated instructional approaches. Periodic Classroom Walkthrough Observations Elem. Principal--C.
Pridy August 2004-May 2005
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SECTION XIV B. — EVALUATION STRATEGIES AND REPORTING NARRATIVE (CONTINUED)

The narrative for this section will address the standards as listed.

Benchmark 1: All K-3 reading time will be 90 minutes of uninterrupted instruction using a well researched core program. Principal checklist & random sample of
lesson plans Elem. Principal--C. Pridy Literacy Coach August 2004

Benchmark 2:  All teachers have the SFReading 04 essential components. 100% on a checklist of major components of core program ordered & received. Elem.
Principal--C. Pridy October 2004

Benchmark 2: The Literacy Coach will be trained in SBRR components, assessment, data interpretation resulting in intervention if necessary. RPDC attendance
list RPDC and Elem. Principal C. Pridy May 2004-May 2005

Benchmark 3: All K-3 classroom and K-12 special education teachers, appropriate administrative staff will receive RF orientation training. RPDC attendance list
RPDC and Elem. Principal C. Pridy July or August 2004

Benchmark 4: All K-3 regular and special education teachers will receive training in SBRR instructional strategies based on the five essential components of
reading and how to align these strategies to the GLE. District sign-in sheets Literacy Coach and Elem. Principal C. Pridy August 2004- May 2005
Benchmark 5: All K-3 regular and K-12 special education teachers will receive training in how to successfully use SF Reading 04. District sign-in sheets Literacy
Coach and Elem. Principal C. Pridy May 2004 and fall 2004

Benchmark 6: All K-3 regular and special education teachers will receive training in classroom management techniques and differentiated instruction as applied
to the reading program. District sign-in sheets RPDC and Elem. Principal C. Pridy May 2004-May 2005

EVALUATION OBJECTIVES & BENCHMARKS HOW OBSERVED WHO OBSERVES WHEN OBSERVED

Obj. 2. All E. Carter K-3 regular and special education classrooms will use assessments to inform instructional design in the reading classroom. Successful

completion of benchmarks Elem. Principal--C. Pridy Literacy Coach August 2004- May 2005

Benchmark 1: All teachers will receive training in the proper use of the various assessment tools, successful scoring, valid data analysis, and appropriate
interventions resulting from data observation. RPDC attendance and district sign-in lists. RPDC. Elem. Principal C. Pridy and Literacy Coach July 2004-
May 2005

Benchmark 2: All K-3 classroom & special education teachers, elem. Principal, literacy coach, & spec ed/Fed prog. Director (when appropriate) collaborate to
implement,evaluate, and use data to design specific instructional intervention strategies for: Sign-in sheets and checklist of data analysis and intervention design
procedures with summary by class of the completion of key indicators of this process. Periodic Classroom Walkthrough Observation. Elem. Principal--C. Pridy
Literacy Coach August 2004- May 2005 according to scheduled assessment times.

a. Screening Assessments: DIBELS, Texas Primary, & WJIIl a. September 2004

b. Diagnostic Assessments: ERDA-R b. Within two weeks of observed need of further diagnosis.

c. Progress Monitoring : DIBELS, TPRI, & WJIIl c. Dec. & March 2005 (TPRI & WJIIl will be given as screening in Sept. 2004)

d. Outcome Assessments: TerraNova & MAP d. Late April or early May 2005
Benchmark 3: All K-3 outcome assessments will be disaggregated to reflect the major subgroups & ESL (there are none at this time) within the school. CTB
disaggregated reports (using specially purchased software) for all subgroups and ESL students will include overall reading achievement and item analysis to the
GLE. Disaggregated 3rd grade MAP results. Elem. Principal C. Pridy & Counselor P. Minton May 2005 test results when available from DESE
Obj. 3: All E. Carter district and elementary leadership will provide the necessary training, materials, and time to successfully implement the RF program. District
files all reports as required by DESE and any other source involved in RF. Superintendent T. Hager & District-level Project Director J. Thurman April
2004 - July 2005
Benchmark 1: A Reading First Steering Committee, with administrators present, meets at least quarterly to assess the implementation of the project & to assure
all timely reporting of forms and reports. Minutes and sign-in lists. Elem. Prin. C. Pridy Jan 2004-July 2005
Benchmark 2: RF training is given priority over other activities. Sign-in sheets and training agendas Literacy Coach and Elem. Principal C. Pridy May 2004-
May 2005
Benchmark 3: At least bi-weekly collaboration time includes administrators, classroom & special education teachers, and literacy coach. Attendance lists and
agendas Elem. Principal C. Pridy August 2004-May 2005
Benchmark 4: A summative evaluation of MAP data is made yearly and at the end of the project. DESE reports and APR for 3rd grade CA MAP East Carter RF
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SECTION XV — ACCESS TO PRINT MATERIALS

SECTION XV A. - SCORING GUIDE 5 POINTS POSSIBLE
Exceeds Standards additional 1 point Standards 4-2 points Does Not Meet Standards 0 points
e Proposal describes coordination with other e Proposal describes how students will be provided e Proposal fails to describe the utilization of library
funding sources access to class, school and community libraries and outside reading programs that provide
and outside reading programs students with access to engaging reading
materials

e Proposal describes how students will be
encouraged to utilize engaging reading materials

e Proposal describes how students will have
access to a wide array of engaging reading
materials, including both expository and narrative
texts

SECTION XV B. — ACCESS TO PRINT MATERIALS NARRATIVE
The narrative for this section will address the standards as listed.

A teacher knowledgeable in excellent teaching practices is the single most influential factor in a child's reading development. Research has also shown that the time
a teacher spends modeling, or instructing in some scientifically-based strategy, or guiding a student who is reading, the more likely the child will learn to read. No
research evidence is available to confirm that instructional time spent on silent, independent reading with minimal guidance and feedback improves reading fluency
and overall reading achievement. It is known, however, that one of the major differences between good and poor readers is the amount of time they spend reading.
Many studies have found a strong relationship between reading ability and how much a student reads. It is also important that children learn to read independently
outside of the classroom. Our society is full opportunities that cannot exist without an ability to read, Fluency and a strong vocabulary enable children to become
productive and independent workers. Children must learn that reading is not just about the time they are in the classroom, but reading is part of life.

To encourage reading children must have exposure to all kinds of books and they must be encouraged to make their own selections. They must develop the
havit of reading outside the classroom. The library plays an important role in this development. City children have opportunity to read as they walk down the streets--
there are signs and stores and people everywhere. It is quite different for rural children. Rural children have a great need to be taught to read independently throught
the school library because there may not be a community library, or, it may have a minimal collection. East Carter County School District is a very rural district. The
public libraries are very small and can easily go unnoticed. The East Carter Elementary School Library plays a vital role in developing a life-long love for reading in
children. In 1996 when MSIP Cyle 1 show the light on the fourth grade reading trends decreasing, the District took action and developed several programs to try to
change this trend. One of the problems identified was: not enough children were reading independently outside the classroom. They were not taking books home,
and reading verly low level books from the library time at school. The Reading Renaissance program was introduced into the elementary, targeted at the 4th and 5th
grades, initially, and eventually extending from 3rd-11th grades. Children were being taught to read at a teacher guided grade level and to be assessed about what
they read. This program has certainly impacted the time children read at home. There are parents who praise the program because their children are reading so
much more and loving it. There are other parents who dislike the program because their children "are reading too much at home and don't have time for anything
else". Bothe sides seem to agree that children are reading. For a rural community it is an important program for children as they learn to read. It is a way that
teahers can help motivate students and improve their reading skills.

Reading Renaissance will not be a part of the 90 minutes of uninterrrupted instructional time using SF Reading 2004. However, children still need to be
encouraged to read outside that 90 minute block, and so, Accelerted Reader will be kept in place. Guided Independent Reading (GIR) research study has confirmed
that unguided independent reading practice may not accelerate reading growth for many students; but guided reading--reading with a teacher actively interacting
and instructing a child is neccessary to ensure adequate comprehension and reading gains. Accelerated Reader provides these opportunities for the intervention
strategies for students that are not progressing.

Scott Foresman Reading has linked its program to Accelerated Reader. Various components of the program are available with quizzes that provide teachers with
accurate, timely, and individualized information about each student for the most successful reading instruction. Research has shown that reading ability improves
steadily as student's average percent correct on Accelerated Reader quizzes increases. Research has also confirmed the recommended Reading Rennaissance
book levels. The SF Reading 2004 Pupil Editions, Leveled Readers, and Trade Books are all on Accelerated Reader.
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SECTION XV B. — ACCESS TO PRINT MATERIALS NARRATIVE (CONTINUED)

The narrative for this section will address the standards as listed.

Purchasing many volumes of books for Accelerated Reader can be expensive. The elementary librarian is writing a library grant to try to bring in more titles .
TitleV also contributes money to library book purchases. These funds can work together with the RF funds to creat broader library selections for children. In the
past, as part of our afterschool literacy program (which is now nonfunctioning) incentives for children included free books, literacy activities to take home, and a field
trip intending to broaden children's frame of reference for reading. Since the District has been in financial crisis, field trips have essentially been eliminated. There
are few incentives left for children to get then interested in different educational actitivities. Accelerated Reader is still an incentive program that is supported by the
District with a rewgard system built in. There have been large numbers of books pruchased through other programs for the Accelerated Reader program. There are
non-fiction, as well as fiction books. Various types of literature are already available for studentsl This program complements the core reading program by
encouraging children to read outside the classroom.

Another step, on the part of the school, to encourage families to read will be started next year--the elementary library will be open one night a week. There is
already a program for the computer lab to be open weekly at night. This program has been very successful and can provide students with opportunities to come in
and practice their literacy skills with appropriate language arts games, and practice programs. Also, just surfing the internet a student must do alot of reading. This
is free family activity.

As part of the monthly grade level focus for parents, family, and childen on reading, the District would also like to provide reading material for the parents to take
home. Scott Foresman Reading 2004 has Family Calendars that teachers can use to give parents suggestions for literacy things to do with their children. The
School District would also like to provide books for the family's to take home. This would be a good incentive for children to bring their parents or family to school.
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SECTION XVI — SERVING SPECIAL POPULATIONS

SECTION XVI A. - SCORING GUIDE 10 POINTS POSSIBLE
Exceeds Standards additional 2-1 points Standards 8-3 points Does Not Meet Standards 0 points
e Proposal details how additional resource people, e Proposal adequately describes how grant e  Proposal does not adequately describe how grant
materials and time will be integrated to support activities will serve K-12 special education activities will serve K-12 special education
these special needs populations students and staff students and staff
e Proposal adequately describes how grant e  Proposal does not adequately describe how grant
activities will serve K-3 limited English proficient activities will serve K-3 limited English proficient
students and staff currently in the district or students and staff
provide plans for future services if no population

SECTION XVI B. — SERVING SPECIAL POPULATIONS NARRATIVE
The narrative for this section will address the standards as listed.

The goal of Reading First is that all students will be proficient readers. Connecting proficient student achievement and SBRR instructional strategies cannot be
done without professional development, a major component of the East Carter Reading First project. For students with disabilities improved learning includes
increased access to the general education curriculum. As part of this project much dialogue has been exchanged between the Special Education/Federal Programs
Director, the special education staff, and the general education staff. This has been important and all too infrequent dialogue in the past. With the formation of the
East Carter Reading First Steering Committee, however, communication is now flowing regularly and collegially. The K-3 teachers--both general and special
education--are united in the goal of using the SF Reading 2004 with SBRR methods to teach reading, thus closing the gap for children with disabilities and other
subgroups, and thereby reducing the number of special education referrals. Special education and regular classroom teachers are collaborating to plan
instructional materials, strategies, assessment, data interpretation and intervention, and professional development.

The Special Education department along with the K-3 reading teachers have agreed to increase time in the regular reading classroom for students with
disabilities. Examples of strategies built-into the SF teachers guides are: Phonics and Reading Strategies help children apply skills and solve problems as they
read. These cues for teachers give them immediate intervention strategies with sections "if the child is.... then (do this)..."; Phonemic Awareness Intervention is
embedded in Day 1 Phonics each week; lessons are retaught for all target phonics and comprehension skills; Leveled REaders and Leveled Practic. Those
students whose IEP will still require the resource room for reading will also use SF Reading materials. The K-3 special education teachers will all have copies of the
K-3 teachers editions and other intervention pieces, such as, phonemic awareness kits, smalll group manipulatives, Collections for Readers, Intervention
Handbooks, Phonics Take Home Readers, Big Books, and Benchmark Testing packages. The addition of these materials in the special education teachers room
will allow those teachers to have a greater awareness of the sequence of instruction in the regular classroom and will guide them into sequentially and coherently
prepared interventions appropriate to the regular classwork.

Another key component of the success of this approach for children with disabilities is the collaboration time after school where regular staff and special
education staff will discuss weekly objectives and skills, assessments and intervention strategies. This component alone should strengthen and fortify the
instructional program for all children because the planning and implementation will be consistent regardless of the skill level of the children. This increased
collaboration will unite the staff in enthusiastic instructional planning. Teachers who are excited about a program greatly effect their students in the same way.

From the beginning of this project the need for flexible grouping has been a goal of professional development planning. The SF Reading 2004 has five day
lesson plans provided that are separated into three groups: students reading one to one and a half years below grade level, students reading on level, and students
reading above level. The special education teachers attended a presentation on differentiated instruction and got very excited because they understood how the
planning could be effectively down for different levels of students with similar skills being taught. The beauty of using SF 04 is the wide range of resources availalbe
for the students reading below grade level, as well as the other two groups. The Collection for Readers, for the 3rd grade, will be used for students reading two
years below grade level. Our teachers, both special education and regular education all need more professional development in successfully using differentiated
instruction in teaching SBRR instructional strategies. It is an important feature of the East Carter Reading First program that a professional development module
will be presented to all the regular ed (K-3) and special education (K-12) staff. Thisis an important intervention strategy. The more teachers collaborate to
successfully use the SF resources for differentiated instruction, the greater the chance of success for all students!

For the first time the K-3 staff will combine resources and extra staff--literacv coach. Title 1 readina teacher. and readina soecialists from the RPDC to
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SECTION XVI B. — SERVING SPECIAL POPULATIONS NARRATIVE (CONTINUED)

The narrative for this section will address the standards as listed.

and unify the instructional sequence of SBRR strategies for all the K-3 children. Those children who receive special education instruction in grades 4-12 will also
benefit from Reading First because of the cohesive professional development plan which they will all be invited to attend and participate. The K-3 regular and
special education reading programs for K-3 will be interwoven because of the continuous collaboration, assessment progress monitoriing, and intervention
strategies that will be constantly adjusted so that special education children will be expected to learn the same skills as regular kids, only their resources will help
them reach that skill level.
East Carter has never had an English as Second Language student but it is important to have a strategy in place. There is so much mobility in the District that
an ESL child could walk in at any time. There are ESL students in neighboring districts. The plan for the ESL child would be:
1. All K-3 regular reading teachers, Title 1, and K-12 special education reading teachers will participate in a high quality professional development module on
how to set up a successful ESL program. This module will use RPDC resources and trainers.
2. An overview of the types of materials available for such students will also be made.
3. Teachers will be encouraged to begin to accumulate ESL material as they come upon it, in preparation for future needs.
4

. No instructional materials will be purchased until ESL students are enrolled in the District. It will be important to know what the native language is before such
materials can be selected to best meet the needs of the students.

5. Teachers will be encouraged to visit ESL classrooms in neighboring districts.
6. SF Reading 04 contains ESL and Intervention activities for every target skill and teachers will be encouraged to keep a file of such instructional activities.
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SECTION XVII - MANAGEMENT PLAN AND COORDINATION OF RESOURCES

SECTION XVII A. — SCORING GUIDE 10 POINTS POSSIBLE
Exceeds Standards additional 2-1 points Standards 8-3 points Does Not Meet Standards 0 points
e  Proposal describes how the district will coordinate e Proposal demonstrates that the staff for e  Proposal does not include sufficient staff for
its Reading First initiative with other literacy administering local Reading First activities is carrying out the Reading First plan
programs in the district and infuse the principles adequate in size and qualifications to support the
of scientifically based research into all programs number and needs of the selected schools e Proposal does not include complete timelines of
activities, including benchmarks
e Proposal makes effective use of other state and e Proposal includes a detailed timeline of activities,
federal professional development resources including benchmarks for carrying out the e Proposal allocated inadequate resources to carry
required elements of the Reading First program out the Reading First plan

e Proposal demonstrates that the allocation of
resources will be sufficient to carry out the plan
successfully

e Proposal describes how the district will build on
and promote coordination among literacy
programs in the district to increase the
effectiveness of these programs and to avoid
duplication of efforts

e Proposal demonstrates that all activities are
integrated and will operate in a coherent and
seamless fashion

e Proposal describes how the activities funded by
the grant will be continued after the grant period

SECTION XVII B. - MANAGEMENT PLAN AND COORDINATION OF RESOURCES NARRATIVE
The narrative for this section will address the standards as listed.

The East Carter County School District is committed to the goal that all students will be proficient readers. Overcoming the barriers that keep all of our children
from reaching this goal is ajourney of continuously unfolding understanding of the essential components of a good reader. The opportunity to participate in the
Reading First Program has brought clarity and direction to the East Carter staff in this journey. We have a dedicated, caring, and skilled staff equipped with the
desire to do everything possible to educate our kids. In spite of the severity of the economic crisis faing our district, the administration and teachers are committed
to implementing Reading First principles even if we do not get the grant. The information about our reading program that we have already come to understand will
hilp us set our priorities for trainin gthe whole reading staff. Professional Development funds, Title 1, Title 2A, Title 2D, Title 5, Title 6B, along with local textbook
funds are all sources of funding outside of RF that will be designated to either complement grant activities, such as covering the cost of training G4-12 special
education teachers and G4-8 reading teachers in core program SBRR strategies; offering training to parents, community, and other literacy groups. There are many
demands on the local elementary supply and free textbook funds, but within those constraints the priority to get the Leveled Readers for grades 2-6 is a must. It is
clearly evident that our core program is incomplete in an essential component.

One of the difficulties the District faces is the very rural location in a low socio-economic area. That means there are not a lot of other literacy programs going on
outside of the school itself. Within the school instructional program there is a Parents as Teachers Progra, Early Childhood Special Education, a PreK-K pilot
program in Functional Vision correlating to reading success, an Accelerated Reader Program G3-11, a Reading Recovery program, and an extensive computer lab
liberary of CDs and support programs literacy skills. Outside of the campus there is a Headstart program, a local library, a pioneer museum which promotes literary
history. A goal for 2004-05 is to invite key educators from each of these programs to participate in the training for SBRR strategies. The elementary instructional
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SECTION XVII B. - MANAGEMENT PLAN AND COORDINATION OF RESOURCES NARRATIVE (CONTINUED)

The narrative for this section will address the standards as listed.

theme will be Reading First and this will cause people to become familiar with the program. Title 1 night will be focused on educating parents to Reading First.
Book fairs and opportunities to celebrate reading with the community will be a priority. The elementary library will be opened one night a week to accomodate
parentchild reading. Accelerated Reader will be expanded to include the Scott Foresman Reading First titles. Accelerated Reader is the delivery system for our
children reading at home. Our local library is very small. East Carter has an MSIP/CSIP Steering Committee composed of school board members, administration,
teachers, support staff, parents, community, and students. It is a wonderful forum for educating key people in the community of the priorities of the instructional
program. Another difficulty for the District kies in the lack of local media, not even our own newspaper or radio to keep the community informed. Our new
superintendent (03-04) is excellent at public relations and he will see to it that inoframtion about Reading First is communicated through the county newspaper,
and area radio and television stations. He is an enthusiastic prponent of the project and will talk about it wherever he goes. A unified and enthusiastic staff is a

powerful tool in successfully implemented programs. The East Carter K-3 staff is unified in wanting to apply Reading First instructional designs into our program.
This will be an important factor in reaching our goal.

Activities and timelines for our program include:

BENCHMARK ACTIVITIES TIME FRAME RESPONSIBLE
Obj. 1. Implement SBRR instructional core program in all K-3 classrooms & spec. ed.  July 2004-May 2005 Principal & District Director
1. Implement 90 min. uninterrupted reading instructin block in K-3 classes August 2004 Elementary Principle
2. All essential SF04 core program pieces are in K-3 general & special ed. classrooms October 2004 Elem. Principal; District Director
3. Leadership team, instructional & support staff trained in SBRR instruction strategies July 2004-May 2005 RPDC, Literacy Coach, Principal
4. Instructional staff trained by SF in successfully using SF Reading 04 May 2004-October 2005 Principal & SF Reps
5. Leadership team, instructional & support staff trained in assessments, data July 2004-May 2005 RPDC, Literacy Coach, Principal
interpretation, and intervention strategies as a result of data analysis
6. Leadership team, instructional & support staff trained in differentiated instruction & April 2004-May 2005
classroom management.
Obj. 2 All K-3 general & spec. ed will use continuous assessment to design instruction.  July 2004-May 2005
1. Callaboration teams meet to plan implementation, grading, & intervention strategies. July 2004-May 2005

RPDC, Literacy Coach, Principal

Principal Literacy Coach
Principal Literacy Coach

2. Screening, diagnostic, progress monitoring, & outcome assessments are August 2004-May 2005 Principal, Literacy Coach
administered according to RF guidelines.

Obj. 3 Leadership provides all essentials for successful program implementation April 2004-May 2005 Supt. District Director, Principal

1. E. Carter RF Steering Committee monitors program evaluation objectives. April 2004-May 2005 Supt. Elem. Principal

2. RF training is given priority over other activities. May 2004-May 2005 Principal, Literacy Coach

3. At least bi-weekly collaboration time to differentiate instruction & focus staff August 2004-May 2005 Principal,

4. All forms and paperwork for project are properly submitted and summative evaluation Fall 2005 - Fall 2007 District Director
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SECTION XVIIl - BUDGET

SECTION XVIII A. — SCORING GUIDE 5 POINTS POSSIBLE
Exceeds Standards additional 1 point Standards 4-2 points Does Not Meet Standards 0 points
e Proposal lists other local, state or federal dollars e Foryear 1, the proposal includes a cost effective e Proposed budget is not cost effective
that will be used to fund Reading First activities budget including both a line item and narrative
description in addition to using the budget e Proposed budget lacks the necessary details

summary form. State the number of pupils to be
served and the per pupil cost.

e Foryears 2 and 3, the proposal narrative
estimates a budget summary

SECTION XVIII B. — DISTRICT BUDGET NARRATIVE
The narrative for this section will address the standards as listed.
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SECTION XVIil B. - DISTRICT BUDGET NARRATIVE (CONTINUED)

The narrative for this section will address the standards as listed.
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SECTION XVIII C. — FIRST YEAR READING FIRST BUILDING BUDGET (COPY AS NEEDED)

BUILDING NAME

BUILDING CODE

BUDGET ITEMIZATION

GRANT FUNDS
REQUESTED

6100: Salaries
Reading Coach

6100 Subtotal | $
6200: Employee Benefits (optional categories)
FICA $
Medicare
Retirement (Teacher or Non-Teacher)
Health, Life, and/or Dental Insurance
Other Benefits

6200 Subtotal | $
6300: Purchased Services

$

6300 Subtotal | $
6400: Materials/Supplies 3

6400 Subtotal

6100-6400 Subtotal | 0.00

Indirect Cost Optional (Restricted Rate: % X Subtotal) $
6500: Capital Outlay

6500 Subtotal | $

TOTAL | $ 0.00
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SECTION XVIII D. — FIRST YEAR READING FIRST DISTRICT BUDGET

BUDGET ITEMIZATION GRANT FUNDS
REQUESTED

6100: Salaries

6100 Subtotal | $

6200: Employee Benefits (optional categories)
FICA

Medicare

Retirement (Teacher or Non-Teacher)

Health, Life, and/or Dental Insurance

Other Benefits

6200 Subtotal | $

6300: Purchased Services

6300 Subtotal | $

6400: Materials/Supplies

6400 Subtotal

6100-6400 Subtotal | 0.00

Indirect Cost Optional (Restricted Rate: % X Subtotal) $

6500: Capital Outlay

6500 Subtotal | $

TOTAL | $ 000

Administration Costs are limited to 3.5% of the districts total budget.
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SECTION XVIil E. READING FIRST BUDGET SUMMARY

Building Building Building Building Building Building Building Building
GROUP 1 Code Code Code Code Code Code Code Code SUBTOTAL
4020
6100: Salaries 0.00
6200: Employee Benefits 0.00
6300: Purchased Services 0.00
6400: Materials/Supplies 0.00
Subtotal 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00
Indirect CostRate __ % 0.00
6500: Capital Outlay 0.00
GROUP 1 SUBTOTAL | $0.00 $0.00 $0.00 $0.00 $0.00 $0.00 $ 0.00 $0.00 $ 0.00
Building Building Building Building Building Building Building
GROUP 2 Code Code Code Code Code Code Code
6100: Salaries
6200: Employee Benefits
6300: Purchased Services
6400: Materials/Supplies
Subtotal 0.00 0.00 0.00 0.00 0.00 0.00 0.00
Indirect CostRate __ %
6500: Capital Outlay
GROUP 2 SUBTOTAL | $ 0.00 $ 0.00 $ 0.00 $ 0.00 $ 0.00 $ 0.00 $ 0.00
GROUP 1 SUBTOTAL | $
GROUP 2 SUBTOTAL | $
DISTRICT ACTIVITIES SUBTOTAL | $
GRAND TOTAL $ 0.00
Administrative Costs (not including Indirect Cost) $
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	5: 0
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	7: 
	8: 
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	10: East Carter R-II School District
	11: 018-047
	12: Tim Hager, Superintendent
	13: 4020
	14: thager@mail.ecarter.k12.mo.us
	15: 573-322-5625
	16: 573-322-8586
	17: JoAnn Thurman
	18: 4020
	19: doodah@semo.net         or         vyh005@mail.connect.more.net
	20: 573-322-5560
	21: 573-322-8586
	23: 28.07
	24: Yes
	25: Off
	26: Off
	27: Yes
	28: Off
	29: Yes
	30: Off
	31: Yes
	32: Year 1:   By the end of the 2004-2005 school year there will be at least a 10% increase in the number of 3rd grade students scoring proficient or above on the MAP exam.

	33: By the end of the 2004-2005 school year there will be a10% or greater increase in the number of K-2 students scoring at grade level or better in reading on the Terra Nova exam.
	34: By the end of the 2004-2005 school year 100% of the K-3 classroom teachers will receive training in incorporating SBRR strategies into the core reading program by using differentiated instruction as evidenced by frequent Classroom Walkthroughs.
	36: 
	37:      The East Carter County Elementary is the only elementary building on the this K-12 campus.  This building is not scheduled for school improvement.  
Concerns:   Adequate Yearly Progress percents required for 2004 in CA is 20.4%  East Carter County should be able to reach this goal, but in 2005 CA AYP 
jumps to 38.8%.  By 2008 CA AYP will be 59.2% if there are no changes in No Child Left Behind.  Clearly, these are formidable challenges for East Carter.  

               3rd Grade CA Arts MAP trends for East Carter Elementary                                                  Baseline Terra Nova Data 2003             
1999-2003, four out of the five years there has been an increasing trend in the                      Non special ed           Kindergarten         1               2 
 percent of students scoring proficient or better on the 3rd grade CA MAP exam.                   Reading                            83.3               79.3          53.0
1999-2003,  more than one-fourth of the  3rd grade CA MAP students have                           Rdg Grade Mean Eq          1.6                 2.7            3.1
scored in the bottom two categories.                                                                                         Vocabular                                               76.0          59.7
1999          2000          2001         2002      2003                                                                        Reading Cmpst                                      77.0          56.0      
 21.3           30.2          37.9           14.6        31              Proficient or Advanced                        Language                         82.7               79.5          56.0
 44.3            27            28.8            35.4      29.3            Step 1 or Progressing                         Lang Mech                                                               61.4
                                                                                                                                                   Lang Cmpst                                                             61.8

The East Carter Elementary staff is fully certified 100% with a Reading First buy-in of 100%.  The student mobility rate is around 35%.  Many students move in and out of surrounding school districts throughout the school year.   
Overview of past district initiatives:  in the 1st cycle of MSIP in 1996 East Carter received a concern that 4th grade reading  (MMAT data) showed a declining trend from 1992-1995.  To overcome the challenge several grant projects were written and successfully implemented to change the K-4 reading program.   They were:
1)  Literacy Project—a 3 year project funded through the Leadership Academy Professional Development grants whose purpose was to change the way reading  was taught at East Carter.  The components included:
      



	38: a)  retraining the staff in literacy instruction targeting the lowest achieving 1st and 2nd grade readers through extensive content-intensive staff development with an opportunity for collaboration.  The goal was to bring 85% of these lowest readers up to average level reading by the end of the 1st grade.   RESULTS:  One full-time Reading Recovery (RR) teacher was in place and the three 1st grade teachers were all trained in Reading Recovery.   Supportive Reading classes which taught the basics of Reading Recovery to other K-3 teachers was also offered locally and for credit several times.  Teachers, for the first time in our district, had the opportunity to have monthly grade level collaboration meetings.  
     b) a parent/community component—evening activities in literacy with take-home packets was begun for the elementary; volunteers were solicited to listen to children read.  RESULTS:  The evening parent program offered many fine programs for the K-6 parents.  As long as the district offered a field trip for attendance at the end of the school year there was a fair-to-good amount of participation.  But as soon as the district could no longer offer a field trip to culminate the activities parent participation fell off.  The Reading Recovery teacher maintains parent involvement in that program.  The volunteer program was not well received.  Only a few parents were consistently commited to this program.
2)  GOALS 2000—This program began in 1998 and continued through 2001.   The major focus was again raising the reading for elementary.  This program implemented Accelerated Reader as a support program for grades K-11.  In addition the district focused on expanding the literacy parent involvement program to include other MAP subject areas.  Story tellers were brought in & other reading activities were made available to parents to help them assist in teaching reading.
3)  Comprehensive School Reform (CSR)—the elementary school recognized the need for alignment and other major instructional changes and so adopted the 
Accelerated Schools model for school reform.  This model started an inquiry/problem solving committee approach involving parents, teachers, community, school board, students, and other school staff to identify problems and change them.  It was the first time the elementary school worked as a unit on academic as well as cultural challenges facing the school.  A visigraph was bought to help identify functional vision problems that effected reading.  This was a 3 year project and the state provided additional funds for the 7-12 program to also participate in this school reform.   RESULTS:  the school district was able to go through the 2nd cycle of MSIP with distinction in performance.    The elementary PreK-K program has plans to participate in a functional vision program designed to teach students developmental skills essential to successful reading.  This program is being managed through an optometrist in Springfield.  Statistical validation for this program is being gathered.       
4)  Technology Literacy Challenge Grants (two grants of two year cycles) – the major focus of these grants was to integrate technology into the elementary instructional programs.   Such activities as multicultural and book fairs were started.  The last grant focused on the weakest performing areas of the MAP and the technology resource library was built around these instructional gaps.   RESULTS:  the elementary was fully equipped with internet access computers and teachers received extensive training in its usage in the classroom.
5)  Federal Grants, such as, Titles 1 – 6b.  These entitlements have been used by the district to enhance and extend the curriculum and instructional programs to focus on achieving proficiency on the MAP exams.  In 2003-04 a 3rd grade instructional technology program was begun with Title 6b money.   One computer for every two students, SmartBoards, and other technology based instructional equipment have been provided for each classroom.  Teachers have been trained  in graphing and mapping techniques to aid CA instruction through the use of Inspiration software.
6) The district has an extensive special education and Title I program which paid for Reading Mastery to be a supplemental program in the Kindergarten.  There is also an Early Childhood Special Education program doing interventions for children identified at-risk in preschool.
7) A pilot for identifying Functional Vision problems in PreK and K has begun with Dr. Pierce, a Springfield optometrist, who has exciting statistical results from a similar pilot at Blue Eye School District.  This program focuses on all children learning basic developmental skills prerequisite to reading.  The District has several more years in this project.
        How the district has gotten into the position of needing Reading First?  The principal as instructional leader is a key person in the academic success of school.   East Carter has been experiencing many administrative changes over the past five years.  There have been three different superintendents and two different elementary principals.  This change in administration has caused some of the continuity within programs to be weakened as the new administrators just were not familiar enough with the way the programs worked.  There have also been a number of retirements on the teaching staff with shifting of teachers to different grade levels while adding beginning inexperienced teachers.  There has been little continuity in the CA program.  The old core CA series was very outdated--more than 10 years, and the most recent adoption was introduced in 2002-03.  The 2nd year of this adoption the District is hoping for significant jumps in achievement testing for CA.  However, not all components of the new core program--Scott Foresman Reading--have been purchased; also, inadequate professional development for the SF Reading 2002 program has been provided to the elementary staff.










	39: 018-047
	40: 4020
	41: East Carter County R-II Elementary 
	42:       The 21st century has not changed the poverty picture a whole lot for the East Carter County R-II School District, a K-12 district on one campus.   The 2000 Missouri Census Data reported that the per capita income of the East Carter Co. School District is $13,381.  The 2000 average annual wage/salary in Missouri  was $32,525, for Carter County it is $19,072.  70.4% of the children in Carter County are enrolled in MC+/Medicaid.  7.8% of  District residents fall below the 50% of poverty level.  50.1% of District families and non-family households fall below the poverty level.  KIDS COUNT 2003 reports that while child poverty has decreased in Missouri in the 1990s by 2.4%, it has incresed by 1.7% in Carter County.  There has been a 281% increase in the number of child abuse and neglected children cases in Carter County; compared to a 97.8% increase statewide.  Over the same time period (1998-2002) the number of children in Carter County decreased by 9.8%.   By 2002, there are no reported limited English proficiency and 0.98% minority children reported in the District.  The Bureau of Economic Analysis reports the earnings of persons employed in Carter County dropped by 2.6% from 2000 to 2001. One out of three of the District residents over 25 have no high school diploma, another one out of three have only a high school diploma.  Poverty is a major component of illiteracy, an educational challenge the School District has been struggling to overcome for many years. Four of the last five years the Elementary Free and Reduced Lunch Rate has been above 75%.  In 2003 the FRL rate was 76%.  
     The District is highly dependent on federal (16.8%) and state (57.8%) revenue.  Due to the economic situation in this Ozark rural county of  5,888 people, the District has a very limited reserve balance.  Large percentages of the land in the District are owned by the State or Federal Governments.  Recovery of fair tax revenues from such tracts is not always consistent or reflective of the land potential.  Federal Impact Aid money from these lands has only recently begun to be restored, after years of depletion.  The total East Carter R-2 assessed valuation is $17,497,827.  Since State Basic Formula  proration factor has been reduced, East Carter has cut certified staff for each of the past three years.  The budget deficit being projected for 2004-05 could range from $50,882 (.86 proration factor) to $399,116--almost 10% district total revenue. (.75 proration factor).  The District reserves cannot take a fourth year of deficit spending without making more faculty cuts.   The projection for the 2004-2005 school year includes reducing the teaching staff by more than 10%, most of which have to be made on the elementary level since a greater proportion of the enrollment is now in the junior and senior high school. 
        The elementary building is over 65 years old and there has been one major repair after another in the past five years--roof, complete electrical rewiring, sewage problems, oven problems in the cafeteria, gas line leaks, heating and cooling repairs.  Since the building is so old the repair expenses are significant and have drained the financial reserves of the District.  The District has had to forego buying new buses.  In addition to these repairs there has been the necessity of upgrading all ADA requirements for the building--again, adding ramps, renovating bathroom facilities, etc., can be very costly.  In the spring of 2002 a devastating tornado tore through the school district and wiped out several businesses.  This reduced tax revenues for a period of time.  All of these things have impacted the financial reserves of the District.  
         This financial situation for the School District has effected the instructional program.  The District is no longer able to offer the elementary staff monthly collaboration meetings during school time, and the effect a half-day workshop for teacher training has on the attendance has caused the District to reevaluate how staff training is delivered.  Every place the District is losing money is being carefully assessed.  Some things cannot be changed, but the things which can be changed are being carefully monitored.  Bus routes have been eliminated; as a result, some children are on the bus for over 3 hours per day.  This factor can also figure into the alertness and receptivity of children to instruction.     Prospects of keeping copyright editions current or new textbook adoptions are on hold until further funding sources can be located.  In short the East Carter County R-II School District is in the midst of a major financial crisis such has not been seen in at least three decades.   But in the midst of this financial crisis there is a strong commitment to maintain an excellent instructional program for our students!
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	44: East Carter Co. R-II Elementary
	45: Carol Pridy
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	47: cpridy@mail.ecarter.k12.mo.us
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	119: 31% prof all stu                                      
	120: K-6 405  (K-3  221)
	121: K-6         76%
	122: 100%
	123: 100%
	124: 12
	125: 3
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	127: 
	128: Title 1 25% prof 
	129: 
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	254: 3
	255: 0
	256:       With the program changes made since the 1st cycle of MSIP,  East Carter has been able to increase the number of 3rd graders scoring proficient in CA in 2003 to 31%.  In spite of these improvements a common complaint persists among the K-3 staff that the same students that are on the honor role for the K-2 CA program are needing special education by the 3rd grade.  Children that can read well enough in the kindergarten to perform in front of the school board are requiring intervention by the 3rd grade.  It is a particularly difficult problem since no one really knew what each grade level was doing for instruction and no professional on the faculty really knew how to bring those programs into alignment with scientifically based research methods, a core program, supplements, or DESE grade level expectations.  Neither was there evidence of a consistent progress monitoring assessment program throughout the grade levels that would produce followup as a result of the data.    Reading First has now provided this elementary school with the research-based framework to align the K-3 CA instructional program which should increase the number of proficient readers in the district.  
      A team of administrators and teachers attended the DESE introductory sessions for the Reading First grant.  This team began dialoguing with the K-3 staff upon returning back to the school district.  The teaching staff has been involved in several school change initiatives as listed in Section VIB so before we chose to launch into this effort the team wanted to be sure that the staff would buy-in.  The superintendent was immediately in favor of pursuing the CA alignment.  He has backed innovative instructional change--especially with the eMINTS program, since he came from a district where the eMINTS program had a dramatic effect on elementary MAP scores.  He is very committed to all children being proficient readers.  The principal, the district-level project director, and the special education/ Federal Programs director all had repeated meetings discussing every perceived ramification of the Reading First program for our district.  The superintendent said he was willing to speak to each grade level about the importance of the Reading First grant.   Such administrative backing has led 100% of the East Carter County Elementary K-3 staff to buy-in to the three major goals of Reading First : every child proficient in reading, no gaps between all students whether minority, ESL, or children with disabilities; fewer special education referrals because of reading deficiencies.  he planning for this grant has involved repeated committee and subcommittee meetings over at least six weeks.  
      Some important background effecting East Carter follows:  as part of the Comprehensive School Reform Grant (CSR--1999-2002),  the elem. school created a committee to study CA MAP results.  In 2001-02, the committee determined the need for a more up to date core reading program.  After many months of review, the K-6 program adopted Scott Foresman Reading 2002.   The District was financially limited from doing a full adoption; there were major components of the series that were never purchased.  Further, professional development to support the use of the series was begun but never completed.   During this time there was also a change in the elementary principal and superintendent.  The curriculum director went to half time.  Some of the consistency essential for successful reform efforts and curriculum modification was lost.  2003-04 is the second year for the new principal and superintendent who are now much more fully aware of some of the problems facing the school.  
      The Elementary has formed a Reading First Steering Committee (ECRFSC) composed of the principal, the district-level project director, the special education/Federal Programs director, the counselor, the most likely candidiate for literacy coach,  lead teachers from K-3, and the K-3 special education staff.  When necessary, this committee also includes the computer lab technician and librarian.   The superintendent has also come to some of the meetings and has given his total support to this project.   The committee conducted an survey of every component of the K-3 CA instructional program for all children.  As a result, it is the first time that the full spectrum of CA instruction has been overviewed.  Definite inconsistencies were revealed, such as, not having essential components for using the Scott Foresman Reading.  It was felt, however, that the K-3 staff, in general, is very pleased with this series and has decided not to change to another publisher as this is only the second year in the 2002 copyright edition.  Using the Consumer's Guide evaluation tool, grade level teachers have spent hours reviewing the Scott Foresman 2004 and are unanimous in wanting to use it for the core K-3 program.  Through this evaluation process It was also learned that the special education staff had not even seen the Scott Foresman materials and did not really know what the classroom teachers were doing.   There have been at least 9 hours of meetings with the special education staff on Reading First and they are now on board and very excited about the prospect of having the same materials as the classroom teachers and participating in the Reading First Grant.  There are no ESL students in the District at this time.   The ECRFSC is so excited about the direction Reading First is leading the K-3 program, the committee has committed to do a scientifically based reading research (SBRR) alignment around the five essential components of reading using the core program; and, integrating differentiated instructional strategies to better serve diverse needs of students--even if this district is not selected to receive a grant!  However, the reality of pursuing this alignment process as efficiently is highly doubtful since East Carter is facing a severe financial crisis based on the state funding cutbacks.  This financial crisis has also effected the Free Textbook money from the state and the likelihood of being able to buy all the missing components of the core program and properly train all the staff would be next to impossible.   The District has a true financial need for the Reading First Grant.  The economic crisis effecting the schools is Missouri is heavily impacting this District. 
	257:      The Comprehensive School Improvement (CSIP) plan of the East Carter R-II School District is in its 6th edition.  From the 1st edition one of the objectives has been to improve the number of students scoring proficient or better on the state assessment examination--the MAP.  In addition, a separate goal of all K-8 reading students scoring proficienct was established along with strategies and action steps.  East Carter teachers have been writing and rewriting curriculum to line up with the Show-Me Standards and the newly released Grade Level Expectations (GLE).  The GLE direct all teachers 1) to develop and apply skills and strategies to the reading process; and , 2 & 3) to develop and apply skills and strategies to comprehend, analyze and evaluate fiction and nonfiction, poetry, and drama from a variety of cultures and times.   The GLE objectives contain the SBRR five components:  1.B  Phonemic Awareness, 1.C Phonics, 1.D Fluency, 1.E vocabulary, and 1.F and the remaining areas of strands 2 and 3 above all fall into aspects of comprehension.   However, the GLE alone are not explicit and systematic enough to successfully deliver reading proficiency for all readers.  East Carter teachers recognized this and are now in the second year using Scott Foresman Reading 2002 as their systematic and explicit reading instruction program.  Previous to this adoption, the core program was very old and it was difficult to get replacements for the missing components.  
      When Reading First challenged the East Carter elementary staff to examine and evaluate the Scott Foresman core program teachers were generally very satisfied that this program was fitting the five components of reading.  They learned that the students 2002 and 2004 editions are the same, but more SF added more direct links to the SBRR strategies in the five component areas, so that the program would be more explicit, systematic, and coordinated in instructional sequence.  An East Carter Reading First Committee (ECRFC) was then formed, composed of:  the elementary principal, the district-level project director, the special education/Federal Program director, the elementary counselor, the most highly qualified candidate for literacy coach,  lead teachers from K-3, and the K-3 special education staff, and Title 1 reading teacher.  When necessary, this committee also includes the computer lab technician and librarian.  The ECRFC unanimously agreed to systematically use the SF 2004 for the K-3 reading alignment with the knowledge of SBRR.  The committee recognizes past inconsistancies in the instructional and assessment program along with lack of communication that has segmented the K-3 reading program up until the formation of the ECRFC.  These weaknesses are a component which led to unsatisfactory results with student learning.  To overcome these obstacles the committee is united in its commitment to use the most up to date SBRR information identifying the most effective and appropriate assessment program for our students.   East Carter has had a preschool screening process for entering kindergartners and only limited screening for the upper grades.  Thus, after much discussion the ECRFC adopted the schedule of required Reading First assessments for use and timing.  The District Selected Assessments are discussed below.  The assessment data manager for all assessment is the collaboration team: classroom & special education teachers, literacy coach, principal, technology director, counselor--special education director, as needed.
     Specific East Carter assessment implementation information:   During the third week of school 90 minutes per day per grade level will be set aside for  
	258: assessment.  A team of three people which may consist of classroom teachers, reading specialists, Title I teachers, counselors, and paraprofessionals will 
administer the screening instruments to each student in kindergarten through third grade.  The team will set up in one grade level classroom for each session.  Students at that level who are not being tested will be involved in other supervised activities.  Classroom teachers will help assess their own classes.  Screening assessments will be administered in September according to the state chart. 
     Screening assessments will indicate students who are in need of further diagnosis.  By the end of the fifth week of school each of those students will have met with a professional who is qualified to administer the ERDA-R (Early Reading Diagnostic Assessment).  Diagnostic information from this test will be shared with the classroom teacher, the child’s parents, and other professionals on the intervention team (members of the collaboration team).  An intervention plan will be formulated and implemented within one week. The student’s progress will be monitored as frequently as indicated in the intervention plan.
     The East Carter RF Assessment Schedule will follow the requirements of DESE in the use and timing of DIBELS, ERDA-R, TERRA NOVA, and MAP.  Screening and diagnostic tests will begin in September and diagnostic testing will begin within two weeks of demonstration for need.  District progress monitoring testing will be in December and March, while outcome testing will be during the DESE MAP window, usually late April or early May.  

The District Selected Test will follow the DESE schedule as follows:
Kindertgarten:  Progress Monitoring (Dec. & March) Vocabulary Development:  
Grade 1:  Progress Monitoring (Dec. & March; Baseline: September) Vocabulary Development:   
                Comprehension:  
Grade 2 and 3:  Progress Monitoring (Dec. & March; Baseline, September): Vocabulary Development:  
                Comprehension:  
These district selected tests for progress monitoring are have been evaluated by Oregon Reading Firstand have been found to have sufficient evidence for the purposes designated.
   
     East Carter progress monitoring is scheduled for all students in December and March.  Again, in the case of the 1st, 2nd, and 3rd grade comprehension tests, the baseline data will be taken in September.  The team approach will be utilized, as outlined for screening, to insure that all students are effectively and efficiently assessed.  Data will be shared with classroom teachers, parents, and other professionals as needed.  The collaboration time after school will be the main opportunity for the staff to do this and to devise intervention.  If intervention is indicated, the strategies will be designed at this time.  
     To further insure adequate progress, classroom teachers will conduct weekly assessments, placement tests, unit skill tests, and benchmark tests that correlate with the district’s core reading program, Scott-Foresman.  These assessments allow the teachers to monitor progress and make instructional decisions weekly and at least quarterly.  The timeline will vary according to the completion date of each unit, but this type of assessment will be ongoing and continuous throughout the school year.  Scott Foresman has produced correlation and validation studies for the Reading 2004 series and all assessments will be correlated to the GLE and MAP exam by the classroom teachers.   Samples of appropriate instructional strategy and assessment correlations will be filed in each grade level teacher's GLE hanging file box.  Other district selected assessment reliability and validity:
KINDERGARTEN Vocabulary Development:     



	259:       East Carter teachers are unified in the purpose that all students will learn to read proficiently as evidenced by the Comprehensive School Improvement Plan (CSIP 6th edition, 2003) GOAL 1 OBJ 1 All students will score proficient or better on the MAP exams. GOAL 4 OBJ 1 All K-8 students will score proficient or above on the district-wide annual grade level reading assessment.   Like many districts throughout the state our delivery has been, at best, eclectic.   Kindergarten has relied heavily on Reading Mastery.   K-2 has been served by Reading Recovery and Early Literacy groups. The 3rd grade is engaged in an instructional technology approach.  The elementary staff recognized the need for a systematic and explicit program for CA and in 2001 formed a committee that regularly met to examine which reading series would best suit the needs of our students in meeting the MAP objectives.  Scott Foresman Reading 2002 (SF 02) was adopted K-6 as the result of that committee's leadership.  Teachers instructional reading training has also been inconsistent.  They have been rewriting curriculum to meet the Show-Me Standards and Grade Level Expectations (GLE).   There is evidence of the five components of reading throughout the CA GLE, but not necessarily enough direction to be SBRR successful with all five components.  Until the Reading First program came along, East Carter had not consistently used the five reading components as a basis for structuring instruction for all students.   After the district team had become acquainted with the Reading First program,  the superintendent met with each grade level individually to give his support to the project.  As a result, he enabled all K-3 grade level and special education teachers to spend many hours evaluating what we now have--SF 02; and,  discussing how to improve instruction.   It was felt that teachers enthusiastically selected SF02 prior to Reading First. 

	260: The East Carter Reading First Steering Committee (ECRFSC) met and developed a 2003-04 K-3 alignment chart.  The most pressing weaknesses identified:  
1.  Kindergarten is using at least three different approaches in phonics; thus sounds and letters are not consistently introduced or written.    
2.  K-3 special education services had not even seen the Scott Foresman Reading series.
3.  From the 2nd grade on up teachers do not have major components of the core program to appropriately meet the needs of all different levels of readers.  By
     not having all the major components, such as the leveled readers, East Carter is greatly diminishing the effectiveness of the core program.   
4.  One of the grade levels does not have a 90 minute uninterrupted block for reading.  
5.  Progress monitoring and follow-up interventions have been inconsistent and sketchy.   
6.  The elementary parent involvement literacy program has all but disintegrated.   
      For the first time in anyone’s memory the administration and staff is united in its purpose to implement the SBRR five components systematically and explicitly.  Every grade level teacher prepared the Consumer's Guide evaluation and agree that SF 04 meets every Reading First requirement. The Missouri State RF grant has detailed coherent , explicit, and systematic instructional design features listed by the 5 reading components (see pp. 69-70);  coordinated instructional sequences are detailed for K-G3 (see pp. 70-72).  Space does not permit a detailed comparison but RF design items match item for item with SF 04.  For example, SF 04 selected reading selections only after the scope and sequence of PA and Phonics instruction was already laid out.  A 49 page correlation report links SF Reading to SBRR & the 5 components of reading.  Validation studies now show that SF Reading is effective with all types of students from all socio-economic backgrounds; and so, the staff chose to upgrade to SF 2004.  As a result the following instructional strategy changes will be made at East Carter:
1.  All  students, including spec. ed., will use the SF04 as their core reading program, along with the built-in intervention and enrichment components; and,  
     the literacy coach and principal will work together on the schedule to ensure that all K-3 classrooms have the 90 minute uninterrupted block of reading
     instruction.  This will insure that the coordinated instructional sequence provided by SF 04 will effectively be implemented by the teaching staff.  In addition, SF
     will be asked to provide as many in-services to the faculty as necessary for all teachers to become familiar with the proper use of all components.
2.  All missing components of the core program and the things necessary to implement these components will be purchased thus allowing all
     teachers to serve diverse student needs with appropriately leveled materials for their own skill level.   This will include classroom materials to assist 
     with oral and guided reading practices, such as CD players,  overhead projectors, and magnetic easel boards.  
3.  Flexible grouping strategies will be used by all classroom teachers, especially when teaching phonemic awareness.  Teachers have requested 
     professional development in differentiated instruction.  The SF teacher’s guides are already written for consistent explicit & systematic instruction at 3 levels.
4.  Collaboration between the Literacy Coach, the administration, and the teaching/special education staff will be essential to properly implement the 
     flexible grouping strategies along with assessment and intervention.   All have agreed to a weekly collaboration time after school.  Due to the extreme
     financial crisis facing the District and because there are 3 classes/grade level, there has not enough personnel available to allow K-3 to have the same
     planning time or to meet so special education and mixed grade levels can be involved in instructional strategy, assessment, & intervention planning.
5.  The Literacy Coach will follow the procedure laid out by the Reading First team to mentor teachers in the effective implementation of the five components of
     scientifically based reading research & instructional strategies will be identified by GLE thus aligning instruction to the MAP exam.  Teachers have a GLE 
     curriculum box to file strategies & assessments by objectives of the GLE.   This filing system will help identify gaps in the curriculum regarding the GLE.  The 
     SF Reading 2004 should enable all grade levels to successfully fill gaps in the GLE files with SBRR strategies and assessments.
6.  Family/community involvement in the literacy program will become part of the whole faculty approach.  The administration has already agreed to focus on a
     grade level per month.  Parents, grandparents will be invited to school to have breakfast and/or lunch with their child and then be included in literacy activities 
     in the classroom, such as oral and guided reading practice, or other SBRR methods.  Scott Foresman supplies a family literacy calendar of activities for
     parents.  The activities will be provided to all parents and supplemental reading material will be given to families as available.
7.  Classroom reader collections that thematically fit into the instructional program will be available for student checkout through the library.  The
     Scott Foresman materials available for the Accelerated Reader program will be purchased to support the silent reading the children will do outside the
     90 minute classroom time both at school and at home.  Accelerated Reader is not counted as part of the 90 minute reading block, but is already in place
     as a way for children to read at home on grade level.  The elementary library will be open for the parents & children several nights a month. 
8.  Computer lab time will focus on support software provided by S (e.g. the SF Reading Fluency Coach,a G2 & 3 intervention software, listens to students read,
     assists with word meanings, and enriches their literary experience)  and other titles which will fit into the SF systematic approach.  

	261:       The goals of Reading First include every child reading at or above grade level by the 3rd grade; closing the gap between minority, English as Second Language (ESL), and children with disabilities; and reducing the primary grade referrals to special education.  With these goals in mind, every East Carter K-3 classroom teacher evaluated the Scott Foresman Reading 2004 using the Consumer's Guide evaluation form.  
	     K-3 teachers are satisfied that the SF 04 core program has interwoven the SBRR five components of reading throughout all levels of the series, as appropriate for grade level.  The teacher support includes explicit and systematic teaching techniques to improve reading instruction.  The 5-day planner assists teachers with easy differentiated lesson planning divided into three grouping levels.  The Links to Reading First systematically helps the teacher  to more clearly connect the instruction to the 5 components of success reading in the 5-day instructional plans.   There is also an Instructional Handbook for Teachers that recommends specific instructional practices appropriate to Reading First.  Daily Instructional Routines help each teacher with specific direction for struggling readers.  The interventions necessary for these struggling readers are all provided within the series.  By the 3rd grade level an Intervention Handbook which includes strategies and graphic organizers for aiding students is provided.  Our teachers were very impressed that the Handbook also provides selection summaries for the student book to give teachers another strategy with struggling readers.  Good resources that fit into the sequence of an instructional program can be difficult to find at the appropriate time and SF 04 has done a thorough job of not only presenting resource options, but also, of informing teacher’s within the guides and handbooks, of how and when to use these resources.  Even the most experienced teachers can benefit from this time-saving help of these explicit instructional strategies!   Ongoing assessment include leveled practice and specific guidance for intervention.  The assessment  preparation includes:  weekly comprehension skills with multiple exposures to the skill before the test; practice sections to improve written responses on tests, paired selections to help prepare for informational content-area reading on tests—particularly in performance events; explicit critical test-taking strategies taught in each unit; teacher guidelines as cues for intervention by using “if” ...  “then” strategies; test prep highlighting throughout the program and test format leveled practicing of targeted weekly skills. 
	Kindergarten focuses on building early reading skills.  This is done through systematic daily lessons which provide for reading which builds alphabetic knowledge, fluency, and comprehension skills; oral language which helps accelerate vocabulary building, phonics systematically and explicitly taught to develop strong phonemic awareness and phonics skills; and writing exercises which help children learn about print, sounds, letters, and spelling.  Leveled resources include Wordless Story Books for developing oral language and story concepts; Kindergarten Readers where children apply phonics skills and high-frequency words;  and Independent Readers for challenging readers to read on their own for meaning.  Students who are just beginning to decode are provided ample practice with 

        
	262: Decodable Readers.  They directly correspond to weekly lessons in the SF Reading and help children practice spelling.  
	     The focus of Grades 1 and 2 is ensuring reading success.  Materials include a 5 day lesson plan providing weekly selections from the Phonics Story and a companion comprehension story from the Main Selection used to reinforce the phonics letter-sound explicitly taught that week.  A Reader Response section provides activities beyond the Main Selection that build critical-thinking skills and writing opportunities consistent with assessment requirements.  Finally a language arts selection is introduced each week which explicitly and systematically instruction students in grammar, spelling, and writing.  All lessons come in three groups:  easy readers, on-level readers, and challenge readers.  Regardless of the reading level, each student is taught the same skills but with materials appropriate for their reading level.  It is this component that enhances the teacher’s ability to differentiate more of the lessons and strategies in the instructional program.  It is consistently and systematically laid out for the teacher’s planning throughout the series.  Leveled readers are additional resources  for the three flexible groups which include the same comprehension skill, tested vocabulary, and theme as the main selection.  First grade also includes Decodable Readers and Independent Reader collections for additional differentiation.  East Carter teachers have requested companion library collections around the themes be ordered so students can have consistency in their independent and silent reading.  These titles will be added to the Accelerated Reader  program  which is already in place and used for additional reading support outside of the 90 minute block.  A  strength of the SF 04 is that leveled practice and test link booklets are provided also at the three levels of practice.  These materials are directly focused on outcome assessments, such as, the Terra Nova.
      For readers needing additional intervention there are additional materials for instruction in comprehension, vocabulary, and fluency.
Fluency Coach helps these readers by using speech recognition technology.   This software listens to students read and assists them with word meanings and pronunciation when they struggle.  The text selections are connected to the SF Reading core program.
      Grade 3 focuses on improving comprehension.  Again the five day lesson approach integrates a targeted comprehension skill each week through a Skill Lesson.  This lesson will focus on the author and his purpose, a reading, and an appropriate writing exercise.  Direct vocabulary instruction is given before the Main Selection is presented to improve fluency and understanding.  Students are given opportunities to develop writing, language, and test-taking skills with Response activities which monitor their understanding of the targeted skill.  Finally a connection is made to other content areas which help students read informational texts.  There are built-in graphic organizers to aid understanding.  
	     Intervention strategies for grade 3 are similar to those described above for grades 1 and 2.  But the 3rd grade has additional intervention:  Collection for Readers designed for students reading two years below grade level.  These are high interest selections to build background related to every Main Selection.  These selections focus on essential comprehension skills, and provide systematic repetition of high-frequency words.  
     	Additional materials give the teachers opportunity to teach and reinforce different reading levels with the same skill.  These materials for grades 1-6 include Trade Book Libraries which are favorite and award-winning books which help develop fluency, enhance vocabulary, and improve text comprehension.  The contents are diverse and could include topics from literature—fiction and nonfiction, history, science, geography.  Teachers have a Resource Guide which includes lesson plans for trade books.  Leveled Readers and Trade Books are now available in Accelerated Reader format and East Carter intends to make these titles accessible to students as a way to align student independent and silent reading to the SF 04 program.  There are also Big Books for Grades K-3 which include high quality literature so children can see and enjoy the story as teacher’s modeling good reading.  These books can also be used for choral readings or to introduce themes and concepts already contained within the SF series.	  
      Teachers have also expressed a need for materials which support this program, such as, CD & tape players, magnetic easels, and overhead projectors.  All materials will be used for the purpose outline in this project, for the implementation of Reading First instructional strategies.
      Since the Special Education teachers had not participated in the Scott Foresman adoption in 2001 and still had no knowledge of the series, they were given opportunity to meet with the Scott Foresman Reading consultant for at least three hours.  At that time the focus was how Scott Foresman 2004 materials fit into the special education intervention program, both as a push-in and pull-out program.  Special Education teachers were satisfied  that the Scott Foresman Reading 2004 has enough intervention materials at every grade level to appropriately serve the special needs child.   The SF consultant showed the teachers how even students most at-risk of being non-readers have enough materials to establish a sequential and coordinated instructional program using the SBRR instructional strategies that lead to success for all students.   Special Education teachers are excited that their students will now receive SBRR systematic and explicit instruction the same as the regular students.  If intervention strategies, including progress monitoring assessments and follow-up activities, are appropriately implemented with all resources available the 3rd goal of Reading First, that the number of special education referrals be reduced at the primary level becomes much more reachable at East Carter Elementary School.

	263:       The East Carter R-II School District has been involved in several federal school change initiatives.  It was clear  during those initiatives that the role of administration has to be more than “lip service”.   In both of these projects there was verbal cooperation and endorsement, but the reality of the administrative commitment was only half-hearted and sometimes subversive.  Administrators in the past have ended up as sabotagers to the change process in spite of an initial endorsement.  Change is difficult and when priorities have to be rearranged, the depth of the commitment is tested.
       This change project is different.   A leadership team, committed to the goal that all children can be taught to read, got excited about Reading First and committed to pursuing its goals and methods of SBRR strategies, with or without the grant money.  This committee is composed of:  the superintendent, the elementary principal, the special education/Federal programs director, the district-level project manager, key classroom teachers, the Reading Recovery  teacher, and the special education teachers.   From the beginning the superintendent, his first year in this position, has fully endorsed this project.  After hearing the details of  the project, he volunteered to speak to the teachers, one grade level at a time, in his office and to tell them about Reading First, what it could do for our students, and how committed he is to this project.  With his endorsement there was a 100% buy-in from the teachers.  He has also participated in the East Carter Reading First Steering Committee (ECRFSC)  meetings, volunteering the use of his office for the meetings.  The steering committee is composed of the superintendent, the elementary principal, the most highly qualified reading coach candidate, the district level administrator overseeing the project, the special education/Federal
	264: programs director, the lead teacher from each grade level K-3, the K-3 special education teachers, the computer lab technician, and the elementary counselor.  All decisions about the how and the what of this project have been discussed and approved by the steering committee.   Since these committees will then report to the District-level MSIP/CSIP Steering Committee which is now in its fifth year and includes community and school board members, continuity of leadership will be maintained.    Other details of the Instructional Leadership follow:

﻿Position	Role	Experience	Duties	Time Commitment	 
DISTRICT LEVEL	 
Superintendent	Project Overseer, financial consultant, facilitator at the District level	1st yr supt; 1 yr asst supt/middle school principal; 6 yr elem prin where a CSR projein reading was undertaken. Past pres regional elem prin org.	District resource manager and assessor of proper use. District decision maker for instructional leadership, removing barriers & focusing staff on RF priority.	Main role will be advisoral and advocate to the ccommunity and staffor the success of the project, as needed.	 
District-level Project Director	Design overseer, data management, curriculum & prof. dev. Overseer, report filer	9 years district admin; 16 years writing and supervising grants projects	Oversee all data, forms, & grant assurance monitoring; K-12curriculum alignment with the Show-Me Standards focusing on implementing Reading First strategies into the GLE activities.	Duration of the Reading First project including participation in the steering committee and collaboration team, asneeded.	 
Reading First Steering Committee	District Level decision makers regarding Reading First	Committee members: supt, district-level proj dir, ele prin, spec ed/Fed Prog director, reading coach, lead K-3 classroom teachers, K-3 special ed teachers, ele counselor, computer lab tech, librarian, parents, community.	Meets at least quarterly to review Reading First progress & benchmarks, duration of the RF project.	 
Special Education/ Federal Programs Director	Assist in coordinating curriculum alignment with special ed department.	4 years as special ed/Title 1 director; 2 yearas Federal programs director; overseer of Medicaid billing; 2 years speech/language implementor	sWork with the building level staff to implement core program alignment throughout the special ed K-12. Attend all required prof development training. Educate administration, staff, students, and parents about AYP and NCLB requirements.	Duration of the Reading First cycle will participate in steering committee and the collaboration team. Attend training with teachers.	 
BUILDING LEVEL	 
Elementary Principal	Building Level Director for RF accountability, commitment, & sharing; State and regional networker for the success of thproject	2nd yr as E. Carter elem principal. 2 yrs asst hs prin. Hs pe and coaching 	Leading implementor of the core program, including purchasing, instructional delivery, assessment & intervention process. Guardian of 90 min. uninterrupted schedule. Prof. dev. leader facilitating & attending trainingas required & adjusting additional training to meet the building level needs; supporting the collaboraiton processas a leader and organizer	Participate in steering committee & collaboration team & all assuring unint. 90 minutes for the implementation of SBRR instr activities into core program. 	 
Reading Coach 	DESE trainee, local mentor & trainer of East Carter staff in SBRR methods, assessment use, and project leader.	7 years as Reading Recovery teacher; 4 years adjunct faculty at TRCC; 5 yrs learning specialist at TRCC; 14 years spec ed teacher; 	Participate in state, district level training. Train local teachers in SBRR strategies, assessment and follow-up. Follow all DESE required training schedules. Model and mentor classroom teachers in SBRR instructional strategies into the reading program. Participate and actively assist teachers during collaboration sessions.	Full time commitment for the durationof the Reading First Program cycle, including summer training and other regional training sessions.	 
Collaboration Team	Assist teachers implementing instructional strategies & assess- ment with successful follow-up.	Elementary Principal, Reading Coach, grade level teachers, special education teachers	Meeting at least twice a month, and more as need, throughout the duration of the Reading First Program cycle.	 

	265:      The E. Carter County R-II School District recognizes the role professional development has as an integral part of a successful reading program.  Teachers will be provided the opportunity to participate in high quality professional development whose goal is: first, that all students will be proficient readers; secondly,  that the reading achievement gap will be closed for minority children, English as Second Language (ESL) , and children with disabilities; third, the number of referrals to special education in the primary grades will be reduced (CSIP G1 Obj1; G4 Obj 1).  Research has shown that quality reading instruction is the single most powerful tool in prevention of reading difficulties.  To achieve this goal the E. Carter RF Steering Committee surveyed the K-3 teaching & special education staff and reviewed the components of the Reading First training program and has adopted the following professional development goals:  Every teacher instructing PreK-3rd grade students in the CA will have high quality professional development in:
Module 1:   scientifically based reading research instructional strategies focusing on the five components of successful reading; including, the modeling and
                   practicing of SBRR strategies with collaboration directed by the Literacy Coach and elementary principal.
Module 2:   aligning SBRR strategies to the Grade Level Expectations which meet the Show-Me Standards criteria for success on the MAP exam in 3rd grade
                   Communication Arts.
Module 3:   the administration and interpretation of assessments required by the RF project and district selected assessments; along with successful 
                   intervention strategies as a result of assessment data monitoring.   All teachers will learn collaboration techniques for writing Intervention strategies.Module 4:   the effective use of all components of the Scott Foresman Reading 2004 series for all students in grades, including ELL.
Module 5:   the implementation of differentiated instructional strategies into the communication arts instruction so children will work effectively in small groups.
Module 6:   classroom management techniques.
Module 7:   starting an ESL program in the K-3 communication arts.
Module 8:   how to engage family/community in educating children to be successful readers through oral, guided, and silent reading at home; effective library use,
                   and other strategies that fit into the core reading program.
This training will include the elementary principal, literacy coach, and any other staff members as appropriate.   As space permits, parents or community who would be interested in a training session can contact the elementary principal for the availability of training space.   Such requests would be accommodated on a first come first served basis.
     Ongoing professional development needs assessment will be conducted at least quarterly to identify gaps in the training towards the three Reading First goals.  These needs assessments will be conducted several times a year as teachers gain more knowledge and become familiar with the Reading First program, to insure that any barriers or obstacles that prevent successful delivery will be worked out.  The Literacy Coach and Elementary Principal will be the guides to setting priorities for professional development training which is consistent with the Reading First program.  
     Professional development modules will follow the Title IIA guidelines for high quality professional development.  Criteria specifically characterizing the modules will include:
1.  training engages teachers over time.  No module will be one-day or short-term workshops but will be characterized as ongoing.  Evidence of this training can
     be seen through:   study groups, grade-level collaboration and work, specialized-area collaboration and work, modeling, peer coaching, vertical teaming.   
     All teachers will be given adequate time between training to practice techniques and attain a level of comfort with the material.  
2.  direct links to the Show-Me standards intending to improve student reading to MAP proficiency levels.
3.  direct links to the district Comprehensive School Improvement Plan (CSIP G1 Obj 1; G4 Obj 1).
4.  extensive participation of teachers, parents, the building principal, and other administrators.
5.  provides time and other resources for learning, practice, and follow-up.  Systems of delivery will include one of the following depending on type of training:
     a.  three or four full days of continuous training, usually in the summer, in August before school begins, during breaks, or at the end of the school year, as
          agreed to by the participants and administration.
     b,  series of two hour or more instruction given during the school day to allow for grade-level collaboration and study, including modeling, peer coaching, &
          vertical teaming.
     c.  at least biweekly after school collaboration sessions involving building level administration, training, all K-3 classroom, Title 1, and special education   
          teachers.
     d.  individualized training by the literacy coach, as needed.
         
	266:        e.  should the need arise for a classroom teacher to observe another teacher or the Literacy Coach in another classroom; or for groups of teachers to be 
            involved in action research or some specific intervention, the building principal will make arrangements for a paraprofessional to assist, or for a  substitute.
6.  is supported by district and building leadership with evidence of the effectiveness of training through implementation in an instructional strategy or design.
7.  participants will have the opportunity to give feedback in the effectiveness of participation in the professional development activity.
     To facilitate modeling and coaching, along with collaborative instruction during the teaching time, the elementary principal will work with the literacy coach to 
ensure that the literacy coach will provide at least four classroom-based sessions/month to participating teachers based on individual needs.  At this time there will have to be some rescheduling of art, PE, guidance, recess, and other instructional blocks to enable the literacy coach to make such visits.  Various strategies are already being discussed and analyzed for the most effective schedule for East Carter Elementary.
     The East Carter Reading First Steering Committee will overview any Birth-5 literacy programs in the District and share information about the Reading First project, including a training schedule.  Such programs will be invited to attend appropriate training sessions and information will be solicited from these programs identifying how SBRR strategies addressing the five components of successful reading are integrated within these early learning program, as are age appropriate.
The main programs that operate within the District are:  Headstart, Parents as Teachers, and Early Childhood Special Education.  It should also be noted that all East Carter kindergarteners are full-day students.   The MSIP/CSIP Steering Committee is a district-wide committee which includes parents, students, and community member, along with district staff and school board members.  The Reading First Steering Committee will make regular reports to this steering committee.  The administration and literacy coach will also provide newspaper articles about the Reading First program as the project is implemented and expanded.
	267:      The East Carter Reading First Steering Committee will oversee all technical assistance with specific responsibilities being assigned according to the table below.  Additional funding will be supplied from the following sources:  Instructional materials--Title 1, Title 5, Title 6b, and local funds; Professional development expenses for grades 4-12 special education teachers and any other personnel not covered by the grant--Title 1, Title 2A, Title 5, Title 6b, and district professional development money; other unanticiapted expenses will be shared by Title 1, Title 5 & 6b and local funds.
     As described in detail in the previous section on-going job embedded professional development will be provided in accordance with the DESE requirements for the Reading First grant.  The local delivery will rely on release time using substitutes for training sessions requiring more than one hour and weekly collaboration time used for instructional design and training provided by the literacy coaches will be held after school.   Individualized training will be handled through the principal, teacher, and literacy coach, as needed, with subsitutes provided.  Overall responsibility for needs assessments and professional development implementation will be handled by the ECRF Steering Committee.  Budgeting will be overseen by the District-level manager and data management will be handled by the Literacy Coach, Elementary Principal, and District-level Manager.  Collaboration teams will work together after school to develop benchmarks and objectives which measure the research-based project.  All assessments will be given as DESE has required and collaboration teams will monitor progress by grade levels.  Collaboration teams will be composed of:  elementary principal, literacy coach, grade level and special education teachers.  Appropriate interventions will be monitored by the collaboration teams.  The overall progress of the project will be monitored by the ECRF Steering Committee with periodic reports to the MSIP/CSIP Steering Committee and school board as needed.
   The superintendent has shown great interest in this project and will oversee the public relations for the Reading First program to the community.  The elementary principal, literacy coach, and staff will work together through website presentations, parent presentations, and student success to inform the community of the goals and progress of the project.  The Title 1 staff will use opportunities like Title 1 night to establish understanding and support for Reading First.  The plan to focus each month on parents visiting and volunteering will also help inform the community.  Other specifics of program technical assistance follow:
         
	268: DATE	TECHNICAL ASSISTANCE	RESPONSIBLE
YEAR 1		
April 2004	Notification of Grant Award	DESE
DISTRICT MANAGEMENT		
April 2004	District announces project to community and school	Superintendent, Elementary Principal
May 2004	Organization, focus, and timeline	East Carter Reading First Committee
July 2004	Order Instructional Materials and Supplies	Elementary Principal; District-level Manager
May 2004-May 2005	SBRR instructional strategy implementation	Elem. Principal, Literacy Coach,Teachers
August 2004	Orientation by grade level & special services	East Carter Reading First Committee
October 2004	Inventory & instructional materials/supplies review	Elementary Principal
January 2005	Midterm project assessment	District-level Manager; Elementary Principal; Literacy Coach
May 2004 - May 2005	Project monitoring for benchmarks	East Carter Reading First Committee
May & June 2005	FER and Project Evaluation Reports	District-level Manager; Elementary Principal; Literacy Coach
PROFESSIONAL DEVELOPMENT		
May 2004 - May 2005	Budgeting adjustments for professional development	District-level Manger
May 2004 - May 2005	Module training: Scott Foresman Reading 2004 technical training 	Scott Foresman; Elementary Principal
May 2004 - May 2005	Module training:  Differentiated Instruction	RPDC & E. Carter Trainer
July 2004	State Level Orientation Training for Literacy Coach	RPDC
July 2004	District and Building Orientation Training	RPDC
August 2004-May 2005	Module training:  SBRR instructional strategies	RPDC, Literacy Coach
August 2004-May 2005	Module training:  aligning SBRR instructional strategies to the GLE	RPDC, Literacy Coach, MAP Senior Leader
August 2004-May 2005	Module training:  Assessment administration, interpretation & intervention planning	RPDC, Literacy Coach
August 2004-May 2005	Module training: Classroom management techniques	RPDC
August 2004-May 2005	Module training:  ESL students in the K-3 CA 	Scott Foresman, RPDC
August 2004-May 2005	Module training:  Family/community literacy support training	RPDC, Literacy Coach
October & December 2004, February & April 2005	Needs Assessment	Elementary Principal, Literacy Coach
ASSESSMENT, DATA INTERPRETATION, & INTERVENTION		
September & December 2004 February & May 2005	DIBELS screening/diagnostics, progress monitoring, & outcomes in 5 reading component areas as appropriate by grade level	Elementary Principal, Literacy Coach, Teachers
September 2004 & as needed	ERDA-R diagnostic in 5 reading component areas as appropriate per grade level	Elementary Principal, Literacy Coach, Teachers
April/May 2005	TERRA NOVA and MAP outcome testing	Elementary Principal, Elementary Counselor, Teachers

	269:      East Carter R-II Elementary School will actively recruit in-house candidates for Literacy Coach as first priority.  If in-house candidates do not fully meet the Literacy Coach criteria, then applications for this position will be opened to qualified candidates from outside the District.  The rationale behind this prioritization is,
first. the Literacy Coach must know and understand the East Carter reading program and have a comfortable working relationship with all teachers.  Ideally, a tenured East Carter elementary staff person who has been involved with the Communication Arts program for at least ten years would be preferable.

	270:      Preferential qualifications would include:
      1.  master's degree in reading, exceptional child, K-3 elementary teaching, curriculum, elementary administration, or supervision 
      2.  additional training and extensive practice and instruction in a supplementary reading program, such as, Reading Recovery, Early Literacy, Success for All,
           Title 1, or some other reading intervention program
      3.  experience training or teaching teachers in literacy topics
      4.  experience in differentiated instruction and/or cooperative learning
      5.  extensive knowledge of at-risk strategies especially in the Communication Arts
      6.  excellent public relations skills, such as, communication with parents and community
      7.  thorough knowledge of K-3 instructional strategies in literacy, especially the SBRR strategies necessary for success in reading
      8.  commitment to professionalism as evidenced by professional memberships and conference attendances to keep skills upgraded
      9.  ability to work on a building level supervising teachers
     10. classroom experience teaching Communication Arts, especially at the elementary K-3 level with knowledge of the MAP exam
     11. MAP Senior Leader training or participation in MAP training at E. Carter
     12. an understanding of assessment, the interpretation of data, and designing instructional strategies based on the assessment data
     Timeline for recruitment:  the Reading First Literacy Coach position will be filled by end of the 2003-04 regular school year
                  Role and responsibility of the RF Literacy Coach will include, but not be limited to:
1.  Attendance at all state-level, RPDC & district and other trainings as necessary.  Specific known trainings include:
     a.  LETRS training on components of SBRR; assessment training                         May 2004-September 2004
     b.  Quarterly survey of building professional development needs                           May 2004-May 2005
     c.  TRA; Components of SBRR; Administrative support (planning,                         May 2004-August 2004
          scheduling, materials, etc.; Assessments (DIBELS, ERDA-R, TERRA
          NOVA, MAP) training
     d.  Summer Orientation for Teachers                                                                       May 2004-August 2004
     e.  Monthly training on the  components of SBRR; assessment, etc.                      September 2004-May 2005
          including  topics such as modeling, observing, and coaching.
     f.   Weekly modeling of SBRR strategies in classrooms with time for                      September 2004-May 2005
          collaboration
     g.   Bi-weekly training building/District staff on the components of SBRR;               September 2004-May 2005
          assessment, etc., including modeling, observing, coaching, and action
          research.
     h.  Regular meetings to discuss reading for students with special learning             September 2004-May 2005
          needs, SBRR and data driven instruction.
     i.   Continued training the second year to support and refresh the project.              July 2005-May 2006
2.  Serving as a mentor, model, and coach for all teachers and others (paraprofessionals, tutors, etc.) invovled in implementing the program.
3.  Encouraging colleagues to participate in quality professional development related to the five components of SBRR.
4.  Offering specialized literacy assistance for working with struggling readers.
5.  Coordinating intervention plans with classroom instruction, efforts with Title 1, preschool programs, Special Ed, ESL, and all programs that address literacy by 
     participating in collaboration time with the teachers.
6.  Establishing communication links with parents, community, preschool programs, and nearby community colleges and universities.

Support for Literacy Coach:  The East Carter Reading First Steering Committee will be the liasion for the building level RF participants and the district and community level.

	271: OBJECTIVE 1:  By the end of 2004-05 there will be at least a 10% increase in the number of 3rd grade students scoring proficient or above on the Communication Arts MAP exam when compared to baseline spring 2003 results			
OBJECTIVE 2:  By the end of 2004-05 there will be at least a 10% increase in the number of students scoring at grade level or better in reading on the Terra Nova exam.			
OBJECTIVE 3:  By the end of 2004-05 100% of the K-3 classroom teachers will receive training in incorporating SBRR strategies into the core reading program by using differentiated instruction as evidenced by frequent Classroom Walkthroughs.			
EVALUATION OBJECTIVES & BENCHMARKS	HOW OBSERVED	WHO OBSERVES	WHEN OBSERVED
Obj. 1.  All East Carter K-3 regular & special education classrooms will implement a high-quality reading program based on SBRR that includes instructional content based on the five essential components of reading and differentiated instructional approaches.	Periodic Classroom Walkthrough Observations 	Elem. Principal--C. Pridy	August 2004-May 2005


	272: Benchmark 1:  All K-3 reading time will be 90 minutes of uninterrupted instruction using a well researched core program.	Principal checklist & random sample of lesson plans	Elem. Principal--C. Pridy                Literacy Coach	August 2004
Benchmark 2:    All teachers have the SFReading 04 essential components. 	100% on a checklist of major components of core program ordered & received.	Elem. Principal--C. Pridy	October 2004
Benchmark 2:  The Literacy Coach will be trained in SBRR components, assessment, data interpretation resulting in intervention if necessary.	RPDC attendance list	RPDC and Elem. Principal           C. Pridy	May 2004-May 2005
Benchmark 3:  All K-3 classroom and K-12 special education teachers, appropriate administrative staff will receive RF orientation training.	RPDC attendance list	RPDC and Elem. Principal           C. Pridy	July or August 2004
Benchmark 4: All K-3 regular and special education teachers will receive training in SBRR instructional strategies based on the five essential components of reading and how to align these strategies to the GLE.	District sign-in sheets	Literacy Coach and Elem.             Principal C. Pridy	August 2004- May 2005
Benchmark 5:  All K-3 regular and K-12 special education teachers will receive training in how to successfully use SF Reading 04. 	District sign-in sheets	Literacy Coach and Elem.             Principal C. Pridy	May 2004 and fall 2004
Benchmark 6:    All K-3 regular and special education teachers will receive training in classroom management techniques and differentiated instruction as applied to the reading program.	District sign-in sheets	RPDC and Elem. Principal           C. Pridy	May 2004-May 2005
EVALUATION OBJECTIVES & BENCHMARKS	HOW OBSERVED	WHO OBSERVES	WHEN OBSERVED
Obj. 2.  All E. Carter K-3 regular and special education classrooms will use assessments to inform instructional design in the reading classroom.	Successful  completion of benchmarks	Elem. Principal--C. Pridy                Literacy Coach	August 2004- May 2005
Benchmark 1:    All teachers will receive training in the proper use of the various assessment tools, successful scoring, valid data analysis, and appropriate interventions resulting from data observation.	RPDC attendance and district sign-in lists.	RPDC. Elem. Principal                   C. Pridy  and Literacy Coach	July 2004-May 2005
Benchmark 2:  All K-3 classroom & special education teachers, elem. Principal, literacy coach, & spec ed/Fed prog. Director (when appropriate) collaborate to implement,evaluate, and use data to design specific instructional intervention strategies for:	Sign-in sheets and checklist of data analysis and intervention design procedures with summary by class of the completion of key indicators of this process.  Periodic Classroom Walkthrough Observation.	Elem. Principal--C. Pridy                Literacy Coach	August 2004- May 2005 according to scheduled assessment times.        
  a.  Screening Assessments:  DIBELS, Texas Primary, & WJIII			a.  September 2004
  b.  Diagnostic Assessments:  ERDA-R			b.  Within two weeks of observed need of further diagnosis.
  c.  Progress Monitoring :  DIBELS, TPRI, & WJIII			c.  Dec. & March 2005 (TPRI & WJIII will be given as screening in Sept. 2004)
  d.  Outcome Assessments:  TerraNova & MAP			d.  Late April or early May 2005
Benchmark 3:  All K-3 outcome assessments will be disaggregated to reflect the major subgroups & ESL (there are none at this time) within the school.	CTB disaggregated reports (using specially purchased software) for all subgroups and ESL students will include overall reading achievement and item analysis to the GLE.  Disaggregated 3rd grade MAP results.	Elem. Principal C. Pridy & Counselor P. Minton	May 2005 test results when available from DESE
Obj. 3:  All E. Carter district and elementary leadership will provide the necessary training, materials, and time to successfully implement the RF program.	District files all reports as required by DESE and any other source involved in RF.	Superintendent T. Hager &            District-level Project Director           J. Thurman	April 2004 - July 2005
Benchmark 1:  A Reading First Steering Committee, with administrators present, meets at least quarterly to assess the  implementation of the project & to assure all timely reporting of forms and reports.	Minutes and sign-in lists.	Elem. Prin. C. Pridy 	Jan 2004-July 2005
Benchmark 2:  RF training is given priority over other activities.	Sign-in sheets and training agendas	Literacy Coach and Elem.             Principal C. Pridy	May 2004-May 2005
Benchmark 3:  At least bi-weekly collaboration time includes administrators, classroom & special education teachers, and literacy coach.	Attendance lists and agendas	Elem. Principal   C. Pridy	August 2004-May 2005
Benchmark 4:  A summative evaluation of MAP data is made yearly and at the end of the project.	DESE reports and APR for  3rd grade CA MAP	East Carter RF Steering Committee & District-level Director J. Thurman	as soon as DESE has Spring 2007 MAP results back to E. Carter;
Benchmark 5:  E. Carter Elementary participates in national evaluations as requried by the USDE as part of RF accountability.	Reports filed as required.	District Director J. Thurman & Literacy Coach	as required by DESE or USDE 

	273: A teacher knowledgeable in excellent teaching practices is the single most influential factor in a child's reading development. Research has also shown that the time a teacher spends modeling, or instructing in some scientifically-based strategy, or guiding a student who is reading, the more likely the child will learn to read. No research evidence is available to confirm that instructional time spent on silent, independent reading with minimal guidance and feedback improves reading fluency and overall reading achievement. It is known, however, that one of the major differences between good and poor readers is the amount of time they spend reading. Many studies have found a strong relationship between reading ability and how much a student reads. It is also important that children learn to read independently outside of the classroom. Our society is full opportunities that cannot exist without an ability to read, Fluency and a strong vocabulary enable children to become productive and independent workers. Children must learn that reading is not just about the time they are in the classroom, but reading is part of life.
     To encourage reading children must have exposure to all kinds of books and they must be encouraged to make their own selections. They must develop the havit of reading outside the classroom. The library plays an important role in this development. City children have opportunity to read as they walk down the streets--there are signs and stores and people everywhere. It is quite different for rural children. Rural children have a great need to be taught to read independently throught the school library because there may not be a community library, or, it may have a minimal collection. East Carter County School District is a very rural district. The public libraries are very small and can easily go unnoticed. The East Carter Elementary School Library plays a vital role in developing a life-long love for reading in children. In 1996 when MSIP Cyle 1 show the light on the fourth grade reading trends decreasing, the District took action and developed several programs to try to change this trend. One of the problems identified was:  not enough children were reading independently outside the classroom. They were not taking books home, and reading verly low level books from the library time at school. The Reading Renaissance program was introduced into the elementary, targeted at the 4th and 5th grades, initially, and eventually extending from 3rd-11th grades. Children were being taught to read at a teacher guided grade level and to be assessed about what they read. This program has certainly impacted the time children read at home. There are parents who praise the program because their children are reading so much more and loving it. There are other parents who dislike the program because their children "are reading too much at home and don't have time for anything else". Bothe sides seem to agree that children are reading.  For a rural community it is an important program for children as they learn to read. It is a way that teahers can help motivate students and improve their reading skills.
     Reading Renaissance will not be a part of the 90 minutes of uninterrrupted instructional time using SF Reading 2004. However, children still need to be encouraged to read outside that 90 minute block, and so, Accelerted Reader will be kept in place. Guided Independent Reading (GIR) research study has confirmed that unguided independent reading practice may not accelerate reading growth for many students; but guided reading--reading with a teacher actively interacting and instructing a child is neccessary to ensure adequate comprehension and reading gains. Accelerated Reader provides these opportunities for the intervention strategies for students that are not progressing.
     Scott Foresman Reading has linked its program to Accelerated Reader. Various components of the program are available with quizzes that provide teachers with accurate, timely, and individualized information about each student for the most successful reading instruction. Research has shown that reading ability improves steadily as student's average percent correct on Accelerated Reader quizzes increases. Research has also confirmed the recommended Reading Rennaissance book levels. The SF Reading 2004 Pupil Editions, Leveled Readers, and Trade Books are all on Accelerated Reader.

	274:      Purchasing many volumes of books for Accelerated Reader can be expensive. The elementary librarian is writing a library grant to try to bring in more titles . TitleV also contributes money to library book purchases. These funds can work together with the RF funds to creat broader library selections for children. In the past, as part of our afterschool literacy program (which is now nonfunctioning) incentives for children included free books, literacy activities to take home, and a field trip intending to broaden children's frame of reference for reading. Since the District has been in financial crisis, field trips have essentially been eliminated. There are few incentives left for children to get then interested in different educational actitivities. Accelerated Reader is still an incentive program that is supported by the District with a rewqard system built in. There have been large numbers of books pruchased through other programs for the Accelerated Reader program. There are non-fiction, as well as fiction books. Various types of literature are already available for studentsl This program complements the core reading program by encouraging children to read outside the classroom.
     Another step, on the part of the school, to encourage families to read will be started next year--the elementary library will be open one night a week. There is already a program for the computer lab to be open weekly at night. This program has been very successful and can provide students with opportunities to come in and practice their literacy skills with appropriate language arts games, and practice programs. Also, just surfing the internet a student  must do alot of reading. This is free family activity. 
   As part of the monthly grade level focus for parents, family, and childen on reading, the District would also like to provide reading material for the parents to take home. Scott Foresman Reading 2004 has Family Calendars that teachers can use to give parents suggestions for literacy things to do with their children. The School District would also like to provide books for the family's to take home. This would be a good incentive for children to bring their parents or family to school.

	275:      The goal of Reading First is that all students will be proficient readers.  Connecting proficient student achievement and SBRR instructional strategies cannot be done without professional development, a major component of the East Carter Reading First project.  For students with disabilities improved learning includes increased access to the general education curriculum.  As part of this project much dialogue has been exchanged between the Special Education/Federal Programs Director, the special education staff, and the general education staff.  This has been important and all too infrequent dialogue in the past.  With the formation of the East Carter Reading First Steering Committee, however, communication is now flowing regularly and collegially.  The K-3 teachers--both general and special education--are united in the goal of using the SF Reading 2004 with SBRR methods to teach reading, thus closing the gap for children with disabilities and other subgroups, and thereby reducing the number of special education referrals.  Special education and regular classroom teachers are collaborating to plan instructional materials, strategies, assessment, data interpretation and intervention, and professional development.   
      The Special Education department along with the K-3 reading teachers have agreed to increase time in the regular reading classroom for students with disabilities.  Examples of strategies built-into the SF teachers guides are:  Phonics and Reading Strategies help children apply skills and solve problems as they read.  These cues for teachers give them immediate intervention strategies with sections "if the child is.... then (do this)..."; Phonemic Awareness Intervention is embedded in Day 1 Phonics each week; lessons are retaught for all target phonics and comprehension skills; Leveled REaders and Leveled Practic.  Those students whose IEP will still require the resource room for reading will also use SF Reading materials.  The K-3 special education teachers will all have copies of the K-3 teachers editions and other intervention pieces, such as, phonemic awareness kits, smalll group manipulatives, Collections for Readers, Intervention Handbooks, Phonics Take Home Readers, Big Books, and Benchmark Testing packages.  The addition of these materials in the special education teachers room will allow those teachers to have a greater awareness of the sequence of instruction in the regular classroom and will guide them into sequentially and coherently prepared interventions appropriate to the regular classwork. 
       Another key component of the success of this approach for children with disabilities is the collaboration time after school where regular staff and special education staff will discuss weekly objectives and skills, assessments and intervention strategies.  This component alone should strengthen and fortify the instructional program for all children because the planning and implementation will be consistent regardless of the skill level of the children.   This increased collaboration will unite the staff in enthusiastic instructional planning.  Teachers who are excited about a program greatly effect their students in the same way.
     From the beginning of this project the need for flexible grouping has been a goal of professional development planning.  The SF Reading 2004 has five day lesson plans provided that are separated into three groups:  students reading one to one and a half years below grade level, students reading on level, and students reading above level.  The special education teachers attended a presentation on differentiated instruction and got very excited because they understood how the planning could be effectively down for different levels of students with similar skills being taught.  The beauty of using SF 04 is the wide range of resources availalbe for the students reading below grade level, as well as the other two groups.  The Collection for Readers, for the 3rd grade, will be used for students reading two years below grade level.   Our teachers, both special education and regular education all need more professional development in successfully using differentiated instruction in teaching SBRR instructional strategies.  It is an important feature of the East Carter Reading First program that a professional development module will be presented to all the regular ed (K-3) and special education (K-12) staff.  Thisis an important intervention strategy.  The more teachers collaborate to successfully use the SF resources for differentiated instruction, the greater the chance of success for all students!
     For the first time the K-3 staff will combine resources and extra staff--literacy coach, Title 1 reading teacher, and reading specialists from the RPDC to strengthen 
	276: and unify the instructional sequence of SBRR strategies for all the K-3 children.  Those children who receive special education instruction in grades 4-12 will also benefit from Reading First because of the cohesive professional development plan which they will all be invited to attend and participate.    The K-3 regular and special education reading programs for K-3 will be interwoven because of the continuous collaboration, assessment progress monitoriing, and intervention  
strategies that will be constantly adjusted so that special education children will be expected to learn the same skills as regular kids, only their resources will help
them reach that skill level.   
     East Carter has never had an English as Second Language student but it is important to have a strategy in place.  There is so much mobility in the District that an ESL child could walk in at any time.  There are ESL students in neighboring districts.   The plan for the ESL child would be:
1.  All K-3 regular reading teachers, Title 1,  and K-12 special education reading teachers will participate in a high quality professional development module on 
     how to set up a successful ESL program.  This module will use RPDC resources and trainers.
2.  An overview of the types of materials available for such students will also be made.
3.  Teachers will be encouraged to begin to accumulate ESL material as they come upon it, in preparation for future needs.
4.  No instructional materials will be purchased until ESL students are enrolled in the District.  It will be important to know what the native language is before such
     materials can be selected to best meet the needs of the students.
5.  Teachers will be encouraged to visit ESL classrooms in neighboring districts.
6.  SF Reading 04 contains ESL and Intervention activities for every target skill and teachers will be encouraged to keep a file of such instructional activities.

	277:      The East Carter County School District is committed to the goal that all students will be proficient readers. Overcoming the barriers that keep all of our children from reaching this goal is ajourney of continuously unfolding understanding of the essential components of a good reader. The opportunity to participate in the Reading First Program has brought clarity and direction to the East Carter staff in this journey. We have a dedicated, caring, and skilled staff equipped with the desire to do everything possible to educate our kids. In spite of the severity of the economic crisis faing our district, the administration and teachers are committed to implementing Reading First principles even if we do not get the grant. The information about our reading program that we have already come to understand will hilp us set our priorities for trainin gthe whole reading staff. Professional Development funds, Title 1, Title 2A, Title 2D, Title 5, Title 6B, along with local textbook funds are all sources of funding outside of RF that will be designated to either complement grant activities, such as covering the cost of training G4-12 special education teachers and G4-8 reading teachers in core program SBRR strategies; offering training to parents, community, and other literacy groups. There are many demands on the local elementary supply and free textbook funds, but within those constraints the priority to get the Leveled Readers for grades 2-6 is a must. It is clearly evident that our core program is incomplete in an essential component.
     One of the difficulties the District faces is the very rural location in a low socio-economic area. That means there are not a lot of other literacy programs going on outside of the school itself. Within the school instructional program there is a Parents as Teachers Progra, Early Childhood Special Education, a PreK-K pilot program in Functional Vision correlating to reading success, an Accelerated Reader Program G3-11, a Reading Recovery program, and an extensive computer lab liberary of CDs and support programs literacy skills. Outside of the campus there is a Headstart program, a local library, a pioneer museum which promotes literary history. A goal for 2004-05 is to invite key educators from each of these programs to participate in the training for SBRR strategies. The elementary instructional  
	278: theme will be Reading First and this will cause people to become familiar with the program. Title 1 night will be focused on educating parents to Reading First. Book fairs and opportunities to celebrate reading with the community will be a priority. The elementary library will be opened one night a week to accomodate parentchild reading. Accelerated Reader will be expanded to include the Scott Foresman Reading First titles. Accelerated Reader is the delivery system for our children reading at home. Our local library is very small. East Carter has an MSIP/CSIP Steering Committee composed of school board members, administration, teachers, support staff, parents, community, and students. It is a wonderful forum for educating key people in the community of the priorities of the instructional program. Another difficulty for the District kies in the lack of local media, not even our own newspaper or radio to keep the community informed. Our new superintendent (03-04) is excellent at public relations and he will see to it that inoframtion about Reading First is communicated through the county newspaper, and area radio and television stations. He is an enthusiastic prponent of the project and will talk about it wherever he goes. A unified and enthusiastic staff is a powerful tool in successfully implemented programs. The East Carter K-3 staff is unified in wanting to apply Reading First instructional designs into our program. This will be an important factor in reaching our goal.
     Activities and timelines for our program include:
                                       
                                               BENCHMARK ACTIVITIES                                                  TIME FRAME                                       RESPONSIBLE
Obj. 1.  Implement SBRR instructional core program in all K-3 classrooms & spec. ed.     July 2004-May 2005                             Principal & District Director
1.  Implement 90 min. uninterrupted reading instructin block in K-3 classes                        August 2004                                        Elementary Principle
2.  All essential SF04 core program pieces are in K-3 general & special ed. classrooms    October 2004                                      Elem. Principal; District Director
3.  Leadership team, instructional & support staff trained in SBRR instruction strategies    July 2004-May 2005                           RPDC, Literacy Coach, Principal
4.  Instructional staff trained by SF in successfully using SF Reading 04                             May 2004-October 2005                    Principal & SF Reps
5.  Leadership team, instructional & support staff trained in assessments, data                  July 2004-May 2005                           RPDC, Literacy Coach, Principal
     interpretation, and intervention strategies as a result of data analysis                             
6.  Leadership team, instructional & support staff trained in differentiated instruction &       April 2004-May 2005                          RPDC, Literacy Coach, Principal
     classroom management.
Obj. 2  All K-3 general & spec. ed will use continuous assessment to design instruction.    July 2004-May 2005                          Principal Literacy Coach
1.  Callaboration teams meet to plan implementation, grading, & intervention strategies.    July 2004-May 2005                          Principal Literacy Coach
2.  Screening, diagnostic, progress monitoring, & outcome assessments are                      August 2004-May 2005                      Principal, Literacy Coach
     administered according to RF guidelines.
Obj. 3  Leadership provides all essentials for successful program implementation               April 2004-May 2005                         Supt. District Director, Principal
1.  E. Carter RF Steering Committee monitors program evaluation objectives.                    April 2004-May 2005                          Supt. Elem. Principal
2.  RF training is given priority over other activities.                                                              May 2004-May 2005                           Principal, Literacy Coach
3.  At least bi-weekly collaboration time to differentiate instruction & focus staff                   August 2004-May 2005                      Principal, 
4.  All forms and paperwork for project are properly submitted and summative evaluation   Fall 2005 - Fall 2007                          District Director
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